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The following is a summary of the evaluation process for Non-PTS Staff and PTS 

Staff on a 1-year plan. 
 

Activity: School Calendar 

Dates 

(2019-2020) 

School 

Day 

Number 

Superintendent, principal or designee meets with evaluators and 

educators to explain evaluation process 
September 18 15th 

Evaluator meets with first-year educators to assist in self-assessment 

and goal setting process. Educator submits self-assessment and 

proposed goals. 

October 2 25th 

Evaluator meets with Educators in teams or individually to establish 

Educator Plans (Educator Plans may be established at Summative 

Evaluation Report meeting in prior school year) 

October 17 35th 

Evaluator completes Educator Plans October 31 45th 

Evaluator should complete first observation of each Educator November 18 55th 

Educator submits artifacts on parent outreach, professional growth, 

progress on goals (and other standards if desired) 

*4 weeks before Formative Assessment Report date established by 

Evaluator 

January 7 80th 

Evaluator should complete mid-cycle Formative Assessment Reports 

for Educators on one-year Educator Plans 
February 5 100th 

Evaluator holds Formative Assessment Meetings if requested by either 

Evaluator or Educator 
February 26 110th 

Educator submits artifacts on parent outreach, professional growth, 

progress on goals (and other standards, if desired) 

*4 weeks prior to Summative Evaluation Report date established by 

evaluator 

March 25 130th 

Evaluator completes remaining required observations of each Educator April 8 140th 

Evaluator completes Summative Evaluation Report April 30 150th 

Evaluator meets with Educators whose overall Summative 

Evaluation ratings are:  Needs Improvement or Unsatisfactory 

(required) 

May 14 160th 

Evaluator meets with Educators whose ratings are proficient or 

exemplary at the request of the Evaluator or Educator 
May 29 170th 

Educator signs Summative Evaluation Report and adds response, 

if any within 5 school days of receipt 
May 29 170th 

 

**For those Educators hired after September 22nd a modified Evaluation Calendar shall be developed 

between the Evaluator and the Educator. 

Educator Evaluation 2019-2020 Timeline   
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The following is a suggested summary of the evaluation process for PTS Staff in year 

one of their 2-year plan. With the exception of the bold items, these dates are not 

absolute.  Educators and evaluators can mutually adjust based on their need. 

Activity: School 

Calendar Dates 

(2019-2020) 

School 

Day 

Number 

Evaluator meets with educators in year one to assist in self-assessment and 

goal setting process, if needed. Educator submits self-assessment and 

proposed goals 

October 2 25th 

Evaluator meets with Educators in teams or individually to establish Goals 

and Educator Plans (Educator Plans may be established at Summative 

Evaluation Report meeting in prior school year) 

October 17 35th 

Evaluator completes Educator Plans if changes to previous plan are made October 31 45th 

Educator submits artifacts on parent outreach, professional growth, progress 

on goals (and other standards if desired) 
May 4 

4 weeks 

prior to 

report 

completion 

Evaluator conducts at least one observation May 4 

4 weeks 

prior to 

report 

completion 

Evaluator completes Formative Evaluation Report June 1 N/A 

Evaluator conducts Formative Evaluation meeting, if requested. June 1 N/A 

 

The following is a suggested summary of the evaluation process for PTS Staff in year 

two of their 2-year plan. With the exception of the bold items, these dates are not 

absolute.  Educators and evaluators can mutually adjust based on their need. 

Activity: School 

Calendar Dates 

(2019-2020) 

School 

Day 

Number 

Evaluator meets with Educators in teams or individually to review Goals and 

Educator Plans (Goals and Educator Plan may be the same ones from 

previous school year)  

October 17 35th 

Evaluator completes Educator Plans October 31 45th 

Educator submits all remaining artifacts on parent outreach, professional 

growth, progress on goals and other standards 
March 26 

4 weeks 

prior to 

report 

completion 

Evaluator completes any remaining required observations of each Educator March 26 

4 weeks 

prior to 

report 

completion 

Evaluator completes Summative Evaluation Report April 30 150th 

Evaluator conducts Summative Evaluation meeting, if requested May 29 170th 

Evaluator and Educator sign the Summative Evaluation Report  May 29 170th 
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This handbook is organized around the 5‐Step Evaluation Cycle required for all Massachusetts 

Educators by the DESE. Each evaluation cycle begins with a Self‐Assessment and concludes 

with a Summative Evaluation. It is a continuous improvement process in which evidence from 

the Summative Evaluation becomes important information for the educator’s next Self‐
Assessment and subsequent goal setting.  

 

This handbook serves as a reference for Wilmington educators at each stage of the cycle and 

contains overviews, timelines, expectations, and tips.  Links to additional resources can be found 

in Appendix C.  The “Plan Implementation” section focuses on walkthrough observations.  

 

This handbook addresses most of the questions educators will have about the Educator 

Evaluation system in our district. It is not, however, an exhaustive document. DESE’s Educator 

Evaluation homepage serves that role. MTA’s Educator Evaluation page is another 

comprehensive resource. Much of this guide has been pulled from these resources and then 

applied to the Wilmington Public Schools’ system. The handbook is a living document, and will 

be modified as new resources are discovered or created and when elements of the evaluation 

system change. 

 

 

 

  
 

In the process of explaining each element of the Educator Evaluation system, this handbook will 

define many of the associated terms. However, a few key terms are worth defining at the outset. 

  

Artifacts / Evidence: These two terms are used interchangeably. Artifacts/evidence refers to the 

actual documents (e.g. lesson plans, student work, video clips...) that are used to support an 

educator’s attainment of goals and proficiency within each of the 4 standards and the related 

explanations that accompany documents that are shared.   

     

Educator: The teachers and the Specialized Instructional Support Personnel (SISP) that are the 

subject of this evaluation system. 

 

Educator Plan: The growth or improvement actions identified as part of each educator’s 

evaluation.  The type of plan is determined by the educator’s career stage and overall 

performance rating.  There are four plan types (See “Educator Plans” section of this handbook). 

 

Evaluation: The ongoing process of defining goals and identifying, gathering, and using 

information as part of a process to improve professional performance (formative evaluation) and 

to assess total job effectiveness and make personnel decisions (summative evaluation).  

 

Overview   
 
 

Key Terms   
 
 

http://www.doe.mass.edu/edeval/
http://www.doe.mass.edu/edeval/
https://massteacher.org/employment-and-licensure/educator-evaluation
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Evaluation Cycle: A five-component process that all educators follow consisting of (1) self-

assessment; (2) goal setting and plan development; (3) implementation of the plan; (4) formative 

assessment; and (5) summative assessment.   

 

Evaluator: Any person designated by the superintendent who has primary or supervisory 

responsibilities for observation and evaluation. 

 

Formative Assessment: The process used to assess progress towards attaining goals set forth in 

educator plans, performance on standards, or both.  This process may take place at any time 

during the cycle of evaluation, but typically takes place at mid-cycle. 

 

Formative Evaluation: An evaluation conducted at the end of year 1 for an educator on a 2-year 

Self-Directed Growth Plan or mid-year for an educator on a 1-year plan which is used to arrive at 

a rating on progress towards attaining the goals set forth in the educator plan, performance on 

standards and indicators of effective teaching practice or both. 

 

Goal: A specific, actionable, and measurable area of improvement as set forth in an educator’s 

plan. A goal may pertain to any or all of the following: educator practice in relation to 

performance standards, educator practice in relation to indicators, or specified improvement in 

student learning, growth and achievement.      

 

Measurable: That which can be classified or estimated in relation to a scale, rubric, or standards. 

 

Observation: A data gathering process that includes notes and judgements made during one or 

more classroom or worksite visits of any duration, but not less than 10 minutes, by the evaluator 

and may include examination of artifacts of practice including student work.  

 

Performance Rating: Describes the educator’s performance on each performance standard and 

overall.  There are four performance ratings: (1) Exemplary; (2) Proficient; (3) Needs 

Improvement; and (4) Unsatisfactory  

 

Professional Teacher Status (PTS): PTS is the status granted to an educator pursuant to M.G.L. 

c. 71, s. 41.    

 

Rating of Overall Educator Performance:  The educator’s overall performance rating is based 

on the evaluator’s professional judgement and examination of evidence of the educator’s 

performance against the four performance standards and the educator’s attainment of goals set 

forth in the educator plan. 

 

Summative Evaluation: An evaluation used to arrive at a rating on each standard, an overall 

rating, and as a basis to make personnel decisions.  The summative evaluation includes the 

evaluator’s judgements of the educator’s performance against performance standards and the 

educator’s attainment of goals set forth in the educator plan.        

  

Summative/Formative Evaluations: Evaluators use Formative and Summative Evaluation 

forms as tools to report their assessment of the educator at both stages of the process. 
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1. Self-Assessment

2. Goal Setting / 
Plan Development

3. Plan 
Implementation 

4. Formative 
Assessment

5. Summative 
Evaluation

 

Walkthrough Observations: When an evaluator conducts an observation, these observations 

are referred to as walkthroughs.  Walkthroughs may not be shorter than 10-minutes in length.  

Feedback from walkthroughs are shared with educators by evaluators through TeachPoint.  More 

information about walkthroughs can be found in the “Plan Implementation” section of this 

handbook.  

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

The starting point in the educator evaluation cycle is the Self‐Assessment. This process asks 

educators to reflect on their practice in terms of each of the twenty‐nine elements. How am I 

doing? What are my strengths? Where might I push myself to grow? Answers to these questions 

may help educators set course on a set of goals for their next cycle.  

 

All educators have the option to complete a Self‐Assessment at the beginning of a new cycle.  If 

educators choose to complete a Self-Assessment, they are not required to share the document 

with their evaluators, although they may do so.  In combination with School Improvement Plans 

and the District Strategic Plan, the Self‐Assessment should inform the educator’s goal setting 

process.  

 

Educators may consider looking back at their previous Summative Evaluation form when 

reflecting on the evaluation indicators.  While all of the indicators are essential to an educator’s 

performance, prioritizing indicators that have the largest impact on instructional practice and 

student achievement and that align with goals, the School Improvement Plan and the District 

Strategic Plan is recommended.    

  

Embracing the Self‐Assessment process allows educators to take ownership of the Educator 

Evaluation cycle. From the outset, educators can shape the conversation about their strengths, the 

areas where they may wish to set goals, and the support they may need. 

 

 

 

Self –Assessment 
 

WHO: Optional for all educators   

WHEN: At the start of each new 

cycle  

FORM(S): “Educator Self-

Assessment” or “SISP Self-

Assessment” 
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[Grab your reader’s attention with a 

great quote from the document or 

use this space to emphasize a key 

point. To place this text box 

anywhere on the page, just drag it.] 

Click the 

green “NEW” 

button. 

Select the 

appropriate 

self-assessment 

form 

Completing the Self-Assessment in TeachPoint (this form must be created by the educator): 

 

1. Login to TeachPoint (www.goteachpoint.com)  

2. Enter “Wilmington” into “District ID” field  

3. Enter “first.last” into “Username” field 

4. Enter email password into  “Password” field 

5. Click the green “New” button 

 

 
 

6. Select “Educator Self-Assessment” or “SISP Self-Assessment” from the form menu 

 

 
 

7. Select the performance rating that best describes your practice for each indicator.   

8. To add an attachment under an indicator (not required), click the paperclip icon below the 

indicator and follow the prompts to upload a file 

9. To add comments under an indicator (not required), click the pencil icon below the 

indicator and type your comments in the text box that appears  

 

http://www.goteachpoint.com/
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1. Self-Assessment

2. Goal Setting / 
Plan 

Development

3. Plan 
Implementation 

4. Formative 
Assessment

5. Summative 
Evaluation

Select the 

performance 

rating for each 

indicator. 

Click the 

“paperclip” to 

add an 

attachment. 

Click the 

“pencil” to add 

a comment. 

Share button. 

 
 

10. To share the completed self-assessment with an evaluator (not required), set the “Share” 

function to “ON” 

11. Click the green “SAVE” button on the top of the form and then click the “CLOSE” 

button. 

 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

The second step of the evaluation cycle is Goal Setting and Action Plan Development. Based 

upon the Self-Assessment an educator proposes two goals (Student Learning and Professional 

Practice) that are ideally aligned with elements of the School Improvement Plan and District 

Strategic Plan.  The Action Plan outlines how the educator intends to achieve these two goals. 

Most educators can collaborate with colleagues to develop team goals (this depends upon the 

Goal Setting / Plan 

Development 
 

WHO: All educators  

WHEN: At the start of each 

new cycle  

FORM: “Educator/SISP Goal 

Setting Form” 
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type of plan – see “Team Goals” below). Once goals are proposed, the evaluator meets with the 

educator to discuss and refine them. The evaluator should provide feedback on: (1) how each 

goal creates a clear path toward professional growth; (2) alignment with the School Improvement 

Plan, District Strategic Plan, and/or department initiatives; (3) the viability and measurability 

(SMART); and (4) resources necessary for success. Once the goals are agreed upon by both the 

educator and evaluator, both parties electronically sign the “Educator/SISP Goal Setting Form” 

in TeachPoint (see below).  The timeline for goal development and approval can be found in the 

“Timeline” section in the front of this handbook. 

  

Student Learning Goals  

Student Learning Goals are driven by the needs of the students for whom an educator or team 

has responsibility. On the first day of school, for instance, a given classroom of students has a 

range of learning needs. For example, 30% of the students in a 6th grade class may be reading 

three years below grade level. Educators set Student Learning Goals for a set or subset of 

students and implement an action plan designed to reach these goals.  

 

Professional Practice Goals  

Professional Practice Goals should support the learning of the educator - an opportunity to 

deepen or acquire a skill or knowledge of content, pedagogy, or professional leadership. While 

the two goals do not need to relate to one another, doing so could help the educator better focus 

his or her work.  For example, a reading goal for the grade 6 teacher mentioned in the previous 

paragraph may be strengthened if the teacher deepens his or her own understanding of reading 

instruction through a professional goal. 

  

Team Goals  

For most educators, goals can be individual, team, or a combination of both. Educators are 

encouraged to set grade level, department, or other team goals—both for student learning and 

professional practice— as these promote alignment and foster professional collaboration. Team 

goals can also propose a common outcome and measure, but identify differentiated 

responsibilities and actions for members. An educator’s ability to build a team goal is limited in 

two ways. First, educators who are on different cycles may have a hard time syncing goals 

(though it is possible, and should be pursued if desired). Second, regulations prohibit teachers in 

year 1 of a developing educator plan from formally taking part in team goals. It is perfectly 

reasonable, however, for a new educator’s goals to mirror one or more colleague’s goals, 

allowing them to work together and toward the same objective. 

 

SMART 

Goals should be SMART (Specific and Strategic, Measurable, Action-Oriented, Rigorous, 

Realistic, and Results Focused, and Timed and Tracked).  Goals should challenge educators to 

grow and experiment and reach new levels of professional capacity. Honest self-assessments and 

thoughtful conversations between educators and evaluators should lead to goals that push 

educators within their zones of proximal development.  
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Goal Progress Meetings  

Throughout and at the end of the cycle, evaluators and educators may meet to discuss and 

evaluate progress on goals. Some teachers may reach their goals, while some may fall short. 

Ultimately, the focus should be on the process, not necessarily the outcome.  Falling short may 

be fine if the educator grew professionally or learned something about his or her practice. Either 

way, the conversation should be framed around the same set of questions: How did you do with 

your goals? Why? And what did you learn about teaching and learning that you’ll apply the next 

time around?  

 

Changing Goals Mid-Cycle 

An educator and evaluator may agree to adjust or change goals at any point throughout the cycle.  

 

Changing Evaluators 

While it is possible that an evaluator will change mid-cycle, this should have no impact on an 

educator’s goals. The new evaluator may, though, request a meeting to review goals in order to 

understand the process and progress to date.  

 

Supervisory vs. Primary Evaluators 

Some educators have both a Supervisory and Primary evaluator. According to DESE regulations, 

the primary evaluator determines the educator’s performance ratings while the supervising 

evaluator is responsible for approving goals and supervising progress towards attaining those 

goals.  In most cases, educators in Wilmington only have a primary evaluator.  In those cases, the 

primary evaluator is responsible for all aspects of the educator’s evaluation.  Additionally,   

educators on Directed Growth Plans may also have two evaluators (primary and supervisory) and 

in instances where concerns have been raised about an educator’s performance, the educator may 

be assigned two evaluators. Finally, at the request of the educator, two evaluators may be 

assigned.  

 

Meeting with Teams and Individuals 

Because educators who share a team goal may have different evaluators, it may be not be viable 

for evaluators to meet together with all teams. Evaluators are, however, responsible for 

communicating with one another about team goals prior to signing off.  

 

Completing the “Educator/SISP Goal Setting Form” in TeachPoint (this form must be 

created by the educator): 

 

1. Login to TeachPoint (www.goteachpoint.com)  

2. Enter “Wilmington” into “District ID” field  

3. Enter “first.last” into “Username” field 

4. Enter email password into  “Password” field 

5. Click the green “New” button 

 

 

 

http://www.goteachpoint.com/
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Click the 

green “NEW” 

button. 

Select the Goal 

Setting Form 

 
 

6. Select “Educator/SISP Goal Setting Form” from the form menu 

 

 

 
 

7. Type your student learning goal into the “Student Learning Goal” text box. 

8. Add your action plan and timeline into the “Student Learning Goal Action 

Plan/Timelines” text box.  This should include specific actions you will take to complete 

your goal and the timeline for completion. 

9. Add your benchmarks and evidence into the “Student Learning Goal 

Benchmarks/Evidence” text box.  This should include a list of potential evidence you will 

provide to support completion of your goal and any major benchmarks along the way. 

10. Repeat this process for your professional practice goal. 

11. You may add attachments to any text box (not required) by clicking the paperclip icon 

below the text box you wish to attach an item to.   

12. When you are finished, set the “Share” function to “ON.”  This will allow your evaluator 

to review your goals in TeachPoint. 
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Select the 

appropriate 

self-assessment 

form 
Use these text 

boxes to add 

your goals, 

action plan, 

timeline, and 

outcomes.  

Select the 

paperclip to 

add 

attachments to 

any text box.  

Evaluators will 

use these boxes 

to add 

comments and 

approve goals.  

Signature 

buttons – use 

once goals are 

approved.  

Share button 

13. Your evaluator will add comments if necessary and select either “Approved Goal” or 

“Revise and Submit” 

14. Once final approval is received, the evaluator will click the “Sign” button and you will do 

the same.   
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Information on S.M.A.R.T. Goals 

Well-developed goals help educators, schools, and districts improve. That is why the Educator 

Evaluation regulations require educators to develop goals that are specific, actionable, and 

measurable. In addition, the regulations require that goals be accompanied by Action Plans with 

benchmarks to assess progress.  

The S.M.A.R.T. goals framework is a useful tool that individuals and teams can use to create 

effective goals and action plans:  

  
A practical example some of us have experienced in our personal lives can make clear how this 

SMART goal framework can help turn hopes into actions that have results:  

 First, here is an example of not being S.M.A.R.T. with goals: I will lose weight and get in 

condition.  

 Here is an example of getting S.M.A.R.T.er: Between March 15 and Memorial Day, I 

will lose 10 pounds and be able to run one mile nonstop.  

The hope is now a goal that meets most of the S.M.A.R.T. framework criteria:  

 Specific and Strategic = 10 pounds, 1 mile  

 Measurable = pounds, miles  

 Action-Oriented = lose, run  

 Rigorous, Realistic, and Results-Focused = weight loss and running distance  

 Timed and Tracked = 10 weeks 

 

To make the goal really S.M.A.R.T., add an action plan and benchmarks. These elements ensure 

that the goal meets the final criteria—timed and tracked. They also strengthen the other criteria, 

especially when the benchmarks include process benchmarks for tracking progress on the key 

actions and outcome benchmarks that track early evidence of change and/or progress toward the 

ultimate goal:  

S • Specific & Strategic

M • Measurable

A • Action-Oriented

R • Rigorous, Realistic, Results Focused

T • Timed and Tracked
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 Action Plan  

o Reduce my daily calorie intake to fewer than 1,000 calories for each of 10 weeks.  

o Walk 15 minutes a day; increase my time by five minutes a week for the next four 

weeks.  

o Starting in Week 5, run and walk in intervals for 30 minutes, increasing the 

proportion of time spent running instead of walking until I can run one mile, 

nonstop, by the end of Week 10.  

 Benchmarks  

o For process, maintain a daily record of calorie intake and exercise.  

o For outcome, biweekly weight loss and running distance targets (e.g., after two 

weeks, 2 pounds/0 miles; after four weeks, 4 pounds/0 miles; after six weeks, 6 

pounds/.2 miles; after eight weeks, 8 pounds/.4 miles).  

 

SMART Defined  

S = Specific and Strategic: Goals need to be straightforward and clearly written, with sufficient 

specificity to determine whether they have been achieved. A goal is strategic when it serves an 

important purpose of the school or district as a whole and when it addresses something that is 

likely to have a large impact on the overall vision.  

 

M = Measurable: If it cannot be measured, it cannot be managed. What measures of quantity, 

quality, and/or impact will be used to determine whether the goal has been achieved? How will 

progress along the way be measured? Progress toward achieving the goal typically is measured 

through benchmarks. Some benchmarks focus on the process, as in are we doing what we said 

we were going to do? Other benchmarks focus on the outcome, as in are we seeing early signs of 

progress toward the results?  

 

A = Action-Oriented: Strong goals use active, not passive verbs. The action steps attached to 

the goals indicate who is doing what. Without clarity about what is actually going to be done to 

achieve the goal, a goal is only a hope with little chance of being achieved. Making clear the key 

actions required to achieve a goal helps everyone see how their part of the work is connected to 

other parts of the work and to a larger purpose. This knowledge helps people stay focused and 

energized rather than become fragmented and uncertain.  

 

R = Rigorous, Realistic, and Results Focused: A goal is not an activity—a goal makes it clear 

what will be different as a result of achieving the goal. A goal needs to describe a realistic yet 

ambitious result. It needs to stretch the educator, team, school, or district toward improvement, 

but it should not be out of reach. The focus and effort required to achieve a rigorous but realistic 

goal should be challenging but not exhausting. Goals set too high are discouraging, while goals 

set too low will leave a feeling of emptiness when they are accomplished and will not serve 

students well.  

 

T = Timed and Tracked: A goal needs to have a deadline. Deadlines help everyone take action. 

For a goal to be accomplished, there should be definite times when key actions will be completed 
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and benchmarks will be achieved. Tracking the progress made on action steps (process 

benchmarks) is essential— falling behind on doing one action will result in needing to accelerate 

the pace on another. Tracking progress on process outcomes is not enough, however. Outcome 

benchmarks help educators know whether they are on track to achieve the goal and/or whether 

they have reached the goal. Benchmarks give educators a way to see progress and celebrate it. 

They also give educators information they need to make midcourse corrections. 

 

Three SMART Goal Exemplars  

As the following are taken from DESE’s “Guide to Inclusive Practices,” they all relate to special 

education students and indicate a tie between both types of goals. Your goals do not need to be 

tied together, though it is suggested.  

 

1. Grade 6 Science Teacher Targeting Multiple Means of Representation  

 Professional Practice Goal: By April 2016, Mr. Thompson will incorporate at least 

one alternative method of representation of course content, appropriate for the 

individual needs within his classroom, into 100 percent of the lessons he teaches as 

measured by observation feedback, planning documentation, and student work 

samples.  

 Student Learning Goal: In order to improve student performance in his sixth‐grade 

earth science class, Mr. Thompson will incorporate multiple means of representation 

of course content so that all students earn a passing score of at least 75 percent on the 

differentiated cumulative end‐of‐unit assessment by April 2016.  

 

2. Occupational Therapist and Speech Language Pathologist Supporting Kindergarten 

Small-Group Instruction Targeting Alternative Methods of Presenting Auditory 

Information  

 Professional Practice Goal: By April 2016, Ms. Peters and Ms. Keller will 

incorporate at least two alternative methods for the presentation of auditory 

information, appropriate for the individual needs of their students, into 100 percent of 

the weekly lessons they teach to the kindergarten group as measured by observation 

feedback, planning documentation, and student work samples.  

 Student Learning Goal Ms. Peters and Ms. Keller will incorporate course content 

from the general education kindergarten curriculum so that all five kindergarten 

students will meet the developmental milestones for first‐grade readiness as measured 

by kindergarten  

 

3. 10th Grade Geometry Teacher Targeting Activating and Supplying Background 

Knowledge  

 Professional Practice Goal In order to strengthen his students’ mastery of geometry 

concepts, by June 2016 Mr. Sanchez will incorporate strategies to activate 

background knowledge into 100 percent of the lessons he teaches as measured by 

observation feedback, planning documentation, and student work samples.  

 Student Learning Goal Mr. Sanchez will implement strategies to increase 
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comprehension of mathematics concepts by activating his students’ background 

knowledge, so that by the end of June 2016, 100 percent of his students will be able 

to apply geometry concepts to solve differentiated multistep word problems with at 

least 80 percent accuracy as evidenced by performance on multiple measures, 

including exit tickets, quizzes, tests, district benchmark assessments, and projects.  

 

SMART Goal Stories - Two Case Studies of Data-Driven Improvement  

The following two stories capture how a teacher and a team of teachers each created a rather 

simple but purposeful process to improve teaching and learning.  These examples are from The 

Marshall Memo, Issue #611, November 9, 2015. The original article can be found at: “Going 

Quantitative (But Using Common Sense) by Rob Traver in Educational Leadership, November 

2015 (Vol. 73, #3, p. 34‐39). 

  

1. A high-school English teacher: Charlie was discouraged because when he read a new 

poem aloud and pointed out some of its features, only a handful of students responded 

and the energy level of discussions was low. He believed this was because (a) students 

lacked confidence in their literacy skills, and (b) students were hesitant to speak up when 

they weren’t sure what they were talking about. To get more students responding to 

poems with more confidence, he thought that having students write their ideas before 

speaking would reduce the level of risk and get more students participating.  

 

So after reading the next poem, Charlie gave out index cards and suggested several 

prompts to get students writing: The first thing that came to mind when I heard the poem 

was; I heard this in the poem and I like it/don’t know what it means/thought it was 

weird/thought it was beautiful; This poem reminds me of another poem we heard 

because. 

 

After giving students a few minutes to jot down their thoughts, he asked several students 

to read what was on their cards, pass them to a classmate to read, or let him read them. 

He then asked students to respond to the responses or responded himself, and at the end 

of the class had students sign their cards and hand them in.  

 

Tracking the number of students speaking up in each class, Charlie was pleased with the 

results – a lot more participation, and he met his SMART goal of going from the baseline 

of 5‐6 students participating to 10‐12. But looking more closely at the class‐by‐class and 

poem‐by‐poem data, he also noticed some anomalies. A contemporary p oem about teens 

and their parents got a much higher participation rate; the participation rate increased 

across the board as his poetry unit progressed; and one class had a much lower discussion 

rate than the others. So he set to work figuring out how to get more participation from 

students in that class. “This is rather fun,” he said, “once you see how it works.” 

  

2. A high-school science team: Alice, Brad, Christine, and Derek taught physics, 

chemistry, biology, earth science, and general science in a small high school. They 
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1. Self-Assessment

2. Goal Setting / 
Plan Development

3. Plan 
Implementation 

4. Formative 
Assessment

5. Summative 
Evaluation

decided to focus as a department on presentation skills, and set a SMART goal of all 

students doing a four‐minute science presentation each quarter, evaluated on a rubric with 

eight domains (organization, content knowledge, visuals, mechanics, volume, vocabulary, 

demeanor, and pacing).  

 

Alice and Christine’s chemistry students did the first round of presentations, and when 

the four science teachers looked at the results, several things stood out. First, Alice 

seemed to be a much harder grader than Christine (this was in line with her reputation), 

suggesting inconsistent application of the rubric. Second, pacing and vocabulary were the 

weakest areas across the board. Third, visuals and content knowledge were relatively 

strong.  

 

The team went to work on boosting the quality of presentations and came up with several 

ideas: having students with moderately good presentations do them again so peers could 

appreciate and critique them; making videos of students’ initial presentations so they 

could analyze and improve them; and having students look at their rubric data to zero in 

on areas that needed improvement. Overall presentation results showed steady 

improvement. One boy said, “When you want us to do something right, it works better to 

show us than to tell us.”  

 

 

 

 

 

 

 

 

 

 

 

Once goals and action plans are established, evaluators will conduct observations of practice and 

educators will collect evidence and artifacts to support their goals and proficiency on the 

standards.  Walkthroughs are an observation technique that allows the observer to record 

“snapshot” information on the effective elements of a classroom including instructional 

strategies, standards‐based objectives, aligned instructional materials, level of cognitive 

interaction, classroom displays and resources, student engagement, and more.   

Plan 

Implementation  
 

WHO: All educators  

WHEN: During all phases of 

all cycles  

FORM: “Educator/SISP 

Observation Form” 
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While administrators may visit an educator’s classroom at any time, it’s the walkthroughs that 

provide the most powerful tool for instructional leaders to gather information for the purposes of 

evaluation, coaching, program planning, and professional development. Multiple shorter 

observations over the course of a year provide an evaluator with a mosaic of an educator’s 

classroom practices, a more comprehensive image than allowed by the tradition of one or two 

full lesson observations per cycle. Research behind walkthroughs indicates that this provides 

better grounds for an evaluator to draw conclusions about an educator’s impact on learning and 

opens more opportunities for discussions about an educator’s practice. Walkthroughs can assist 

in improving instruction, increasing student performance, identifying professional development 

needs, and providing data for instructional decision‐making from the classroom level to the 

district level.  

The number of observations conducted each year are outlined in the WTA contract as follows: 

 

Status of Educator   Minimum # of 

Announced Visits  

Minimum # of 

Unannounced Visits  

Educators without PTS in year 1 1 4 

Educators without PTS in years 2 and 3 1 2 

Educators with PTS with a rating of proficient 

or exemplary in their previous cycle  

0 1 

Educators with PTS with a rating of needs 

improvement in their previous cycle on a 

Directed Growth Plan 

1 2 

Educators with PTS with a rating of 

unsatisfactory in their previous cycle on a full-

year Improvement Plan 

1 4 

Educators with PTS with a rating of 

unsatisfactory in their previous cycle on an 

Improvement Plan for 6-months or less 

1 2 

   

The evaluation calendar will annually identify dates for when evaluators must conduct first and 

last observations.  The evaluator is not required or expected to review all of the indicators from 

the Educator Evaluation Rubric during a classroom observation.   

 

Unannounced Observations 

Each unannounced observation may be a full or partial class period visit, but must be no less than 

10-minutes in length.  Unannounced visits may not take place on the day before or after a 

vacation or holiday.  The educator will be provided with brief written feedback from the 

evaluator via an “Educator/SISP Observation Form” in TeachPoint within 3 to 5 school days of 

the observation.  The educator has the opportunity to write a response to the observation within 5 

school days of receiving the evaluator’s feedback.  The “Educator/SISP Observation Form” has a 

text box for such comments to be recorded.  The evaluator should sign the observation form 

before sharing it with the educator.  The educator should sign the form after reviewing the 

feedback and providing comments if desired.           
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Announced Observations  

All non-PTS educators in their first year in Wilmington, PTS educators on Improvement Plans, 

and other educators at the discretion of the evaluator shall have at least one announced 

observation of at least 30-minutes in length each year.  The evaluator will select the date and 

time of the lesson or activity to be observed and discuss goals for the observation with the 

educator.  Announced observations cannot take place on a day before or after a holiday or 

vacation.  The evaluator or educator can request a pre-observation meeting within 4 school days 

of the scheduled observation.  A post-observation conference should occur within 5 school days 

of the announced observation.  The educator will be provided with written feedback from the 

evaluator via an “Educator/SISP Observation Form” in TeachPoint within 3 to 5 school days of 

the observation.  The educator has the opportunity to write a response to the observation within 5 

school days of receiving the evaluator’s feedback.  The “Educator/SISP Observation Form” has a 

text box for such comments to be recorded.  The evaluator should sign the observation form 

before sharing it with the educator.  The educator should sign the form after reviewing the 

feedback and providing comments if desired.           

 

The “Educator/SISP Observation Form” in TeachPoint allows evaluators to check a box next to 

any and all elements from the evaluation rubric that were observed during the observation as 

well as provide a brief narrative identifying strengths and areas for growth.  The form has a text 

box for educators to provide a written response.  The educator’s approved goals should 

automatically prepopulate the goal fields in the observation form. 

 

Walkthrough Form Overview  

 

 
 

 

 

 

Evaluator 

indicates 

announced or 

unannounced 

visit.   

Goals 

automatically 

pulled from 

goal form.  
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Evaluator 

checks any and 

all indicators 

visible during 

the observation.  

Evaluator uses this 

box to provide 

comments about the 

observation. 

Educator uses this 

box to respond to 

the observation (not 

required). 

Signature buttons. 

Signature indicates 

receipt, not 

necessarily 

agreement with 

content. 
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1. Self-Assessment

2. Goal Setting / 
Plan Development

3. Plan 
Implementation 

4. Formative 
Assessment

5. Summative 
Evaluation

 

 

 

       

 

 

  

 

At this mid‐cycle stage in the Educator Evaluation process, the educator reports on progress 

toward goals and provides documentation of proficiency for Standards 3 and 4 and other 

standards if desired. In response, the evaluator assesses the educator’s progress toward attaining 

their goals and provides feedback on the extent to which the educator’s documentation conveys 

progress toward proficiency on each standard. This step ensures an opportunity for educators to 

receive feedback and suggestions for improvement.  

Educators:  

 DESE provides no hard and fast guidelines for how much evidence needs to be submitted 

at the formative stage. Formative evidence submission does not need to include artifacts 

for all standards and indicators.  

 Educators must submit evidence of the work they have completed toward meeting the 

benchmarks set in their goals to date. If they were unable to complete an action step or 

benchmark, they should explain this using the text boxes in the evidence form. If goals 

need to be adjusted (see Goal Setting section) for the next year, this can be discussed at a 

formative evaluation meeting.  

 All evidence needs to be attached to an “Evidence Collection Form” in TeachPoint.  

These forms are created by the educator and provide an opportunity for educators to 

upload artifacts under each goal and/or standard.  The “Evidence Collection Form” 

includes text boxes under each section so that educators can include comments that 

demonstrate how the artifact(s) relate to standards/goals.  These short narratives are 

critical as they provide context for the evaluator as he/she reviews evidence/artifacts. 

 TeachPoint allows educators to upload documents to or embed links within the “Evidence 

Collection Form.”  For example, educators who organize their evidence in Google Drive, 

can simply embed a hyper-link to that drive within the TeachPoint form.   

 “Evidence Collection Forms” must be shared by the educator by the due dates published 

annually in the evaluation calendar.    

 A conference to review the formative evaluation report may be requested by the educator.  

Formative  
 

WHO: Educators on 1-year plans 

or in year 1 of a 2-year plan  

WHEN: January for those on 1-

year plans and May for those on 2-

year plans  

FORM: “Educator/SISP Evidence 

Collection Form” “Educator/SISP 

Formative Assessment” 
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Evaluators:  

 Evaluators provide feedback in a Formative Evaluation report, having carefully examined 

the educator’s evidence and accompanying reflections and explanations.  

 The evaluator comments and provides a rating on the educator’s progress on the goals 

and towards proficiency in each standard.  

 The commentary cites specific pieces of strong evidence and may offer suggestions for 

additional evidence that might round out the collection at the summative stage.  

 While a conference to review the evaluator’s Formative Evaluation report is not required, 

one may be requested by the evaluator.  

 Districts are required to report an overall proficiency rating to DESE at the formative 

stage.  This rating is indicated on the “Educator/SISP Formative Assessment Form” 

created and shared by the evaluator.  

 

Evidence Tips  

As noted above, DESE is silent on the number of documents that need to be submitted. 

Educators should consider the following guidelines:  

 This is only the half‐way point. Four to six well‐chosen pieces of evidence at the 

formative stage can be enough to demonstrate progress toward the standards and/or goals.  

 Use pieces of evidence that touch multiple standards/goals.  

 Educators may use walkthrough forms from evaluators to complement evidence as well 

as any feedback received from others. Keep in mind, however, that walkthroughs are 

already part of an educator’s evaluation record, be careful not to be redundant.  

 The “Evidence Collection Form” asks educators to provide commentary indicating how 

the evidence compiled supports progress towards goal attainment and standards 

proficiency.  This commentary is critical to helping evaluators understand the context of 

the evidence. As interested as evaluators are in the evidence educators provide, they are 

equally interested in reflections about practice: Where are your strengths? Where do you 

intend to stretch and develop your practice? What has gone well with your goals and in 

your practice since the last step of the cycle? What insights have you gained? What 

adjustments have you made or might you make to improve student learning?  

 

Completing the “Educator/SISP Evidence Collection Form” in TeachPoint (this form must 

be created by the educator): 

 

1. Login to TeachPoint (www.goteachpoint.com)  

2. Enter “Wilmington” into “District ID” field  

3. Enter “first.last” into “Username” field 

4. Enter email password into  “Password” field 

5. Click the green “New” button 

 

http://www.goteachpoint.com/
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Click the 

green “NEW” 

button. 

Select the 

Educator/SISP 

Evidence 

Collection Form. 

 
 

6. Select “Educator/SISP Evidence Collection Form” from the form menu 

 
 

7. Select current plan type 

8. Upload evidence using the paper clip icon.  Evidence can be documents or hyper-links.    
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Select your plan type 

and indicate whether 

you are submitting 

evidence for your 

formative or 

summative. 

Upload evidence by 

selecting the paperclip 

icon under each 

standard.  Use text 

boxes to add short 

narrative linking 

evidence to standard. 

Upload evidence 

related to goals by 

selecting the paperclip 

under the text box for 

each goal and use the 

text box to add short 

narrative linking 

evidence to the goal. 

 

 

 

9. When all evidence is uploaded, change share setting to “on.” 

Viewing, responding to, and signing the formative evaluation document created by your 

evaluator: 

1. Login to TeachPoint  
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Select the Formative 

Assessment form here 

to view. 

Your goals 

automatically brought 

over from your goal 

setting form. 

Comments from your 

evaluator. 

Goal progress rating 

from evaluator. 

Comments from your 

evaluator. 
Ratings and 

comments from your 

evaluator relative to 

each standard. 

2. On the home screen, click on the formative document created by the evaluator 

 

3. The Formative evaluation will open and you will see goals pre-populated, evaluator’s 

comments on each goal and a progress rating for each goal.  

 

4. Scroll down to see ratings and comments for each standard from the evaluator. 
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1. Self-Assessment

2. Goal Setting / 
Plan Development

3. Plan 
Implementation 

4. Formative 
Assessment

5. Summative 
Evaluation

Overall rating and 

comments from 

evaluator. 

Signature button.  

Signature indicated 

acknowledgement of 

form, not agreement 

with content. 

Overall rating and 

comments from 

evaluator. 

5. An overall rating, overall comments, a text box for educator’s comments, and the 

signature button can be found at the bottom of the form.   

 

 

 

 

   

 

 

 

 

 

  

  

 

The final step of the cycle is the Summative Evaluation. In this step, educators present a 

summative collection of evidence relative to the standards and their goals. The process is similar 

to that of the Formative Evaluation. However, the Summative Performance Ratings determine 

the type and duration of an educator’s subsequent Educator Plan. While the Summative 

Evaluation completes the full evaluation cycle, it is also the beginning of the next, as the 

evaluation should recognize trends and patterns in performance and offer feedback for 

improvement that may inform the personal reflection and analysis educators engage in as they 

prepare to restart the improvement cycle. 

  

The evidence presented at the summative stage should supplement – not repeat ‐ the formative 

Summative   
 

WHO: Educators on 1-year plans 

or in year 2 of a 2-year plan  

WHEN: March/April  

FORM: “Educator/SISP Evidence 

Collection Form” “Educator/SISP 

Summative Assessment” 
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collection. Evaluators analyze the evidence presented at both the formative and summative stage 

against performance standards. They examine evidence of the attainment of goals, and they 

weigh the evidence of educator performance from recorded walkthroughs. Taken together, 

evaluators arrive at a rating on each standard and an overall performance rating based on the 

evaluator's professional judgment.  

  

Educators: 

Because this stage of the process in most ways mirrors the process at the formative stage, most 

of what can be found below repeats what is outlined in the formative section of this handbook.  

The educator must create an “Educator/SISP Evidence Collection Form” for the summative 

evaluation.  Follow the steps outlined under the Formative Evaluation above to create a new 

evidence collection form.  Educators on 1-year plans should create 2 different evidence 

collection forms during their 1-year cycle – one for the formative evaluation and one for the 

summative evaluation.   

  

 DESE provides no hard and fast guidelines for how much evidence needs to be submitted 

at the summative stage. Educators should remember that that evidence presented at the 

summative stage should supplement – not repeat ‐ the formative collection.  

 Educators must submit evidence that represents the work they have completed toward 

meeting the benchmarks set in their goals. If they were unable to complete an action step 

or benchmark, they should explain this using the text boxes in the Evidence Collection 

Form.  

 All evidence needs to be attached to an “Evidence Collection Form” in TeachPoint.  

These forms are created by the educator and provide an opportunity for educators to 

upload artifacts under each goal and/or standard.  The “Evidence Collection Form” 

includes text boxes under each section so that educators can include comments that 

demonstrate how the artifact(s) relate to standards/goals.  These short narratives are 

critical as they provide context for the evaluator as he/she reviews evidence/artifacts. 

 TeachPoint allows educators to upload documents to or embed links within the “Evidence 

Collection Form.”  For example, educators who organize their evidence in Google Drive, 

can simply embed a hyper-link to that drive within the TeachPoint form.   

 “Evidence Collection Forms” must be shared by the educator by the due dates published 

annually in the evaluation calendar.    

 Educators who receive a Needs Improvement or Unsatisfactory rating are required to 

meet with their evaluators to discuss the summative report by the date established in the 

annual evaluation calendar.  

 Educators who receive a Proficient or Exemplary rating are not required meet with their 

evaluator, but may at the request of the educator or evaluator.  

 

Evaluators:  

 Evaluators consider evidence in regards to the four standards, progress on goals, and 

walkthrough observations to determine a rating on each standard and an overall 

performance rating based on the evaluator's professional judgment. Evaluator(s) capture 
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this by completing the “Educator/SISP Summative Assessment” form.  

 Educators must receive a rating of Proficient or above on both Standard I and Standard II 

in order to receive an overall rating of Proficient or above. Based on the overall rating an 

evaluator will also recommend a plan for moving forward for the next year.  

 Evaluators meet with educators who receive a Needs Improvement or Unsatisfactory 

rating.  

 Educators with Proficient or Exemplary ratings meet only at the request of either the 

educator or evaluator.  

 An Educator’s overall rating and ratings on each standard are the only information 

reported to the Massachusetts DESE at the summative stage. 

  

Evidence Tips: 

As noted above, DESE is silent on the number of documents that need to be submitted. 

Evaluators should consider the following guidelines.  

 At this stage in the process, four to six more well‐chosen pieces of evidence can be 

enough to demonstrate proficiency as an educator and progress towards goals. Evidence 

should supplement – not repeat – that which was presented at the formative collection.  

 Use pieces of evidence that touch multiple standards/goals.  

 Review the Formative Evaluation report to determine what evidence needs to be 

submitted based on evaluator comments. Be mindful, though, that suggestions made by 

an evaluator are not necessarily exhaustive.  

 Educators may use walkthrough forms from evaluators to complement evidence as well 

as any feedback received from others. Keep in mind, however, that walkthroughs are 

already part of an educator’s evaluation record, be careful not to be redundant. 

 The “Evidence Collection Form” asks educators to provide commentary indicating how 

the evidence compiled supports progress towards goal attainment and standards 

proficiency.  This commentary is critical to helping evaluators understand the context of 

evidence. As interested as evaluators are in the evidence educators provide, they are 

equally interested in reflections about practice: Where are your strengths? Where do you 

intend to stretch and develop your practice? What has gone well with your goals and in 

your practice since the last step of the cycle? What insights have you gained? What 

adjustments have you made or might you make to improve student learning? 

 

Viewing, responding to, and signing the summative evaluation document created by your 

evaluator: 

This process is the same as viewing the formative evaluation (outlined in the previous section).   
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The four types of educator plans differ by career stage and performance.  The following three 

plans apply only to educators with Professional Teacher Status (PTS): 

 

1. The Self-Directed Growth Plan is developed by the educator and applies to educators 

rated Proficient or Exemplary during their previous evaluation cycle. Self-Directed 

Growth Plans for strong educators acknowledge their experience by placing them in the 

driver’s seat, giving them opportunities to work toward more long-term goals, while 

simultaneously ensuring that their professional growth needs are met. Evaluators apply 

professional judgement to collected evidence of educator performance to place educators 

on either a one or two-year plan. 

2. The Directed Growth Plan is developed jointly by the educator and the evaluator and 

applies to educators rated Needs Improvement. Evaluators determine the length of 

Directed Growth Plans, which can be up to one year in duration, and work with the 

educator to focus plan activities on areas in need of improvement. At the conclusion of a 

Directed Growth Plan, the educator must either earn at least a Proficient rating in the 

summative evaluation, or shall be rated Unsatisfactory and placed on an Improvement 

Plan. 

3. The Improvement Plan is developed by the evaluator and applies to educators rated 

Unsatisfactory. An Improvement Plan can be anywhere from 30 days to one year in 

duration and should focus on the educator’s areas in need of improvement. 

 

P
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Exemplary  1-year                  
Self-Directed 
Growth Plan 

2-year Self-Directed Growth Plan 
Proficient  

Needs Improvement  Directed Growth Plan (up to 1 year) 

Unsatisfactory  Improvement Plan (30 days to 1 year) 

 

The fourth plan applies to teachers without PTS, administrators in their first three years in a 

district, or educators in a new assignment (at the discretion of an evaluator). Since few new 

educators are expected to demonstrate proficient practice on all standards in their first years, new 

educators are automatically placed on Developing Educator Plans, independent of their 

performance rating, in recognition of their initial growth and development within a new role. 

 

4. The Developing Educator Plan is developed by the educator and the evaluator and is for 

one school year or less. 

 

 

 

 

 

Educator Plans   
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Standard I: Curriculum, Planning, & Assessment  

 

DESE Language  Essential Question  
The educator promotes the learning and growth of all 

students by providing high quality and coherent 

instruction, designing and administering authentic and 

meaningful student assessments, analyzing student 

performance and growth data, using this data to 

improve instruction, providing students with 

constructive feedback on an on-going basis, and 

continuously refining learning objectives. 

To what degree are students learning important skills, 

knowledge, and concepts? 

 

 

Standard II: Teaching All Students  

 

DESE Language  Essential Question  
The educator promotes the learning and growth of all 

students through instructional practices that establish 

high expectations, create a safe and effective classroom 

environment, and demonstrate cultural proficiency. 

To what degree are students invested in their learning? 

 

 

Standard III: Family & Community Engagement  
 

DESE Language  Essential Question  
The educator promotes the learning and growth of all 

students through effective partnerships with families, 

caregivers, community members, and organizations. 

To what degree are educators partners with parents? 

 
 

Standard IV: Professional Culture  

 

DESE Language  Essential Question  
The educator promotes the learning and growth of all 

students through ethical, culturally proficient, skilled, 

and collaborative practice. 

To what degree is the educator contributing to a culture 

of continuous improvement? 

 

 

 
 

 

 

 

 

 

 

The Four Standards – Simplified 
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TeachPoint is a fairly intuitive tool.  All evaluation documents in Wilmington will be created and 

stored in TeachPoint.  This allows educators to easily access and manipulate evaluation forms.  

Here are a few tips to help users navigate the software. 

 

Logging In 

1. Go to www.goteachpoint.com 

2. Bookmark the login screen  

3. Enter “Wilmington” into “District ID” field  

4. Enter “first.last” into “Username” field  

5. Enter email password into  “Password” field 

 

Home Page – At-A-Glance 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

1 

2

  1 

3 

4 5 

6 7 8 9 

10 11 12 13 

1. Click this icon to view the evaluation module 

2. Click this icon to view the PD module  

3. Toggle between list and calendar view  

4. A list of all evaluation forms created by/for you 

5. Author of each form 

6. A green “S” indicates that the form has been shared 

7. If a response is written into a form, a blue “R” will appear in this column 

8. When the form is signed, a pencil icon will appear in this column 

9. If a form has an attachment, a paperclip icon will appear in this column 

10. Click this button to create a new form 

11. Click this button to upload a document to your home page 

12. Use this button to toggle between school years to view older forms  

13. Click this to see forms that have been moved to the trash. 

TeachPoint Tips 

 

http://www.goteachpoint.com/
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Creating Forms 

1. From the home screen, click the green “NEW” button 

2. Select the form you wish to create 

3. While TeachPoint has an auto-save feature, it is recommended that you click “SAVE” 

before closing forms 

4. Some forms require users to enter text into a text box in order to save.  If you are not 

ready to enter text, simply put an “X” in the first text box and the save feature will work 

 

To Print/Save a Form  

1. Be sure the form you want to print/save is open. 

2. Click the blue “ACTIONS” button on the top of the form 

3. Select the “Export to PDF” option 

4. The form should automatically download to your computer as a PDF 

5. Print/Save the PDF document  

 

To See Who Has Contributed to a Form 

TeachPoint keeps a log for each form so users can see when a form was created and edited and 

by whom.   

1. Open the form you wish to view the log for  

2. Click the blue “ACTIONS” button 

3. Select “LOG” from the drop-down menu  

 

Copy a Form 

If you have signed a form, it is likely that you will no longer be able to edit that form.  If you 

need to edit a signed form, you must make a copy and remove the signature.  Follow these easy 

steps. 

1. Open the form you wish to copy 

2. Click the blue “ACTIONS” button at the top of the form 

3. Select “COPY” from the drop down menu 

4. A dialog box will open.  Do the following within that dialog box: 

a. Be sure “Keep original” is selected next to “Date” 

b. Be sure “All” is selected next to “Data copied” 

c. Be sure “No” is selected next to “Signatures copied” 

d. Be sure “Off” is selected next to “Set sharing” 

e. Be sure the “Delete original form” box is checked  

f. Be sure “Yes” is selected next to “Move attachments” 

5. Click copy 

6. A copy of the original form is now on your home page and ready for editing  

 

Deleting Forms     

1. Be sure the form you want to delete is open. 

2. Click the blue “ACTIONS” button on the top of the form 

3. Select the “DELETE” option from the drop down menu  
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Appendix A:  
Massachusetts Model System for Educator Evaluation 

Classroom Teacher Rubric (August 2018)  
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Rubrics – defined in the regulations as “scoring tool[s] that describe characteristics of practice or 

artifacts at different levels of performance” (603 CMR 35.02) – are a critical component of the 

Massachusetts educator evaluation framework and are required for every educator. Rubrics are 

designed to help educators and evaluators (1) develop a consistent, shared understanding of what 

proficient performance looks like in practice, (2) develop a common terminology and structure to 

organize evidence, and (3) make informed professional judgments about formative and summative 

performance ratings on each Standard and overall.  

Structure of the Teacher Rubric 

 Standards: Standards are the broad categories of knowledge, skills, and performance of 
effective practice detailed in the regulations. There are four Standards for teachers: Curriculum, 
Planning, and Assessment; Teaching All Students; Family and Community Engagement; and 
Professional Culture. 

 Indicators: Indicators, also detailed in the regulations, describe specific knowledge, skills, and 
performance for each Standard. For example, there are three Indicators in Standard I of the 
teacher rubric: Curriculum and Planning; Assessment; and Analysis. There are 17 Indicators in 
total for teachers. 

 Elements: The elements are more specific descriptions of actions and behaviors related to each 
Indicator. The elements break down the Indicators into more specific aspects of educator 
practice and provide an opportunity for evaluators to offer detailed feedback that serves as a 
roadmap for improvement.  

 Descriptors: Performance descriptors are observable and measurable statements of educator 
actions and behaviors aligned to each element and serve as the basis for identifying the level of 
performance in one of four categories: Unsatisfactory, Needs Improvement, Proficient, or 
Exemplary. 

Use of the Teacher Rubric 

This rubric describes teaching practice.  It is intended to support the entire 5 step evaluation cycle for all 

teachers, including teachers of whole classrooms, small groups, individual students, or any combination 

of the above. The rubric is designed to be applicable to general education teachers from pre-K through 

Advanced Placement, as well as teachers with specialized classes or knowledge, including teachers of 

English Language Learners, and special education teachers; districts may also choose to use this rubric 

for educators in other roles such as specialists.  

DESE encourages educators and evaluators to use the rubric strategically by discussing and agreeing 

upon certain Indicators and elements that may be high priorities according to that educator’s role and 

responsibilities as well as his/her professional practice and student learning needs. There are a variety of 

ways to emphasize these components throughout the evaluation cycle. For example, educators may 

focus more on high priority Indicators and/or elements during self-assessment, target them during goal 

setting or evidence collection, or all of the above. The expectation is that by the end of the evaluation 

cycle, educators and evaluators have gathered and shared a reasonable amount of evidence related to 

practice in all four Standards, sufficient to support a rating for each Standard. Evaluators may request 

additional evidence as needed. 
 

 

 

 

 

 

http://www.doe.mass.edu/lawsregs/603cmr35.html?section=02
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STANDARD I: 

Curriculum, Planning, and 
Assessment 

STANDARD II: 

Teaching All Students 

STANDARD III: 

Family and Community 
Engagement 

STANDARD IV: 

Professional Culture 

A. Curriculum and Planning 
Indicator 

1. Subject Matter 
Knowledge 

2. Child and Adolescent 
Development 

3. Well-Structured Units 
and Lessons 

 

A. Instruction Indicator 

1. Quality of Effort and 
Work 

2. Student Engagement 

3. Meeting Diverse 
Needs 

A. Engagement Indicator 

1. Family Engagement 

A. Reflection Indicator 

1. Reflective Practice 

2. Goal Setting  

B. Assessment Indicator 

1. Variety of Assessment 
Methods 

2. Adjustments to Practice 

B. Learning Environment 
Indicator 

1. Safe Learning 
Environment 

2. Collaborative 
Learning 
Environment 

3. Student Motivation 

 

B. Collaboration Indicator 

1. Learning Expectations 

2. Curriculum Support 

B. Professional Growth 
Indicator 

1. Professional Learning 
and Growth 

C. Analysis Indicator 

1. Analysis and 
Conclusions 

2. Sharing Conclusions 
With Colleagues 

3. Sharing Conclusions 
With Students 

C. Student Learning 
Indicator 

C. Communication Indicator 

1. Culturally Proficient 
Communication 

C. Collaboration Indicator 

1. Professional 
Collaboration 

 D. Cultural Proficiency 
Indicator 

1.  Creates and 
Maintains a 
Respectful 
Environment 

 

 D. Decision-Making 
Indicator 

1. Decision-making 

 E. Expectations Indicator 

1. High Expectations 

2. Access to Knowledge 

 E. Shared Responsibility 
Indicator 

1. Shared Responsibility 

   F. Professional 
Responsibilities 
Indicator 

1. Judgment 

2. Reliability and 
Responsibility 
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STANDARD I: Curriculum, Planning, and Assessment 

The teacher promotes the learning and growth of all students by providing high-quality and coherent instruction, designing and 

administering authentic and meaningful student assessments, analyzing student performance and growth data, using this data to 

improve instruction, providing students with constructive feedback on an ongoing basis, and continuously refining learning objectives. 

Indicator I-A. Curriculum & Planning 
Knows the subject matter well, has a good grasp of child development and how students learn, and designs effective and 
rigorous standards-based units of instruction consisting of well-structured lessons with measurable outcomes. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Demonstrates limited 
knowledge of the subject 
matter and/or its 
pedagogy; relies heavily on 
textbooks or resources for 
development of the factual 
content. Rarely engages 
students in learning 
experiences focused on 
complex knowledge or 
subject-specific skills and 
vocabulary. 

Demonstrates factual 
knowledge of subject 
matter and the pedagogy 
it requires by sometimes 
engaging students in 
learning experiences that 
enable them to acquire 
complex knowledge and 
subject-specific skills and 
vocabulary. 

Demonstrates sound 
knowledge and 
understanding of the 
subject matter and the 
pedagogy it requires by 
consistently engaging 
students in learning 
experiences that enable 
them to acquire complex 
knowledge and subject-
specific skills and 
vocabulary, such that 
they are able to make and 
assess evidence-based 
claims and arguments. 

Demonstrates expertise in 
subject matter and the 
pedagogy it requires by 
consistently engaging all 
students in learning 
experiences that enable 
them to acquire, 
synthesize, and apply 
complex knowledge and 
subject-specific skills and 
vocabulary, such that they 
are able to make and 
assess evidence-based 
claims and arguments. 
Models this practice for 
others.  
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Demonstrates little or no 
knowledge of 
developmental levels of 
students in this grade or 
subject, or differences in 
how students learn. 
Typically develops one 
learning experience for all 
students that does not 
enable most students to 
meet the intended 
outcomes. 

Demonstrates knowledge 
of developmental levels 
of students in this grade 
or subject, but does not 
identify developmental 
levels and ways of 
learning among the 
students in the class 
and/or develops learning 
experiences that enable 
some, but not all, 
students to exercise self-
management, make 
responsible decisions, 
and move toward 
meeting intended 
outcomes.  

Demonstrates knowledge 
of the developmental 
levels of students in this 
grade or subject and the 
different ways they learn 
by providing 
differentiated learning 
experiences that enable 
all students to exercise 
self-management, make 
responsible decisions, 
and progress toward 
meeting intended 
outcomes. 

Demonstrates expert 
knowledge of the 
developmental levels of 
students in this grade or 
subject and uses this 
knowledge to differentiate 
and expand learning 
experiences that enable 
their own students to 
exercise self-management, 
make responsible 
decisions, and make 
significant progress toward 
meeting intended 
outcomes. Models this 
practice for others. 
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Delivers individual lessons 
rather than units of 
instruction; constructs 
units of instruction that 
are not aligned with state 
standards/ local curricula; 
and/or designs lessons 
that lack measurable 
outcomes, fail to include 
appropriate student 
engagement strategies, 
and/or include tasks that 
mostly rely on lower level 
thinking skills. 

Implements lessons and 
units of instruction to 
address some knowledge 
and skills defined in state 
standards/local curricula 
with some elements of 
appropriate student 
engagement strategies, 
but some student 
outcomes are poorly 
defined and/or tasks are 
not challenging. 

Adapts as needed and 
implements standards-
based units comprised of 
well-structured lessons 
with challenging tasks 
and measurable 
outcomes; appropriate 
student engagement 
strategies, pacing, 
sequence, resources, and 
grouping; purposeful 
questioning; and strategic 
use of technology and 
digital media; such that 
students are able to learn 
the knowledge and skills 
defined in state 
standards/local curricula. 

Adapts as needed and 
implements standards-
based units comprised of 
well-structured lessons 
with challenging tasks and 
measurable outcomes; 
appropriate student 
engagement strategies, 
pacing, sequence, 
resources, and grouping; 
purposeful questioning; 
and strategic use of 
technology and digital 
media; such that all 
students are able to learn 
and apply in authentic 
contexts the knowledge 
and skills defined in state 
standards/local curricula. 
Models this practice for 
others. 

 

Indicator I-B. Assessment 
Uses a variety of informal and formal methods of assessments to measure student learning, growth, and understanding to 
develop differentiated and enhanced learning experiences and improve future instruction. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Administers only the 
assessments required by 
the school and/or 
measures only point-in-
time student 
achievement. 

May administer some 
informal and/or formal 
assessments to measure 
student learning but 
rarely measures student 
progress toward 
achieving state/local 
standards. 

Uses a variety of informal 
and formal assessments 
methods, including 
common interim 
assessments, to measure 
students’ learning, 
growth, and progress 
toward achieving 
state/local standards. 

Designs and administers a 
comprehensive system of 
informal and formal 
assessments, including 
common interim 
assessments and ongoing 
progress monitoring 
methods, to measure each 
student’s learning, 
growth, and progress 
toward achieving 
state/local standards. 
Models this practice for 
others. 



38 
 

I-
B

-2
. 

A
d

ju
st

m
e

n
ts

 t
o

 P
ra

ct
ic

e
 

 
Makes few adjustments to 
practice based on formal 
and informal assessments.  

May analyze some 
assessment results but 
only occasionally adjusts 
practice or modifies 
future instruction based 
on the findings.  

Analyzes results from a 
variety of assessments to 
determine progress 
toward intended 
outcomes and uses these 
findings to adjust 
practice and identify 
and/or implement 
differentiated 
interventions and 
enhancements for 
students.  

Regularly organizes and 
analyzes results from a 
variety of assessments to 
determine progress 
toward intended 
outcomes and uses these 
findings to adjust practice 
in real-time and in 
upcoming lessons or units 
by (a) identifying and/or 
implementing appropriate 
differentiated 
interventions and 
enhancements for all 
students, and (b) making 
appropriate modifications 
to lessons and units. 
Models this practice for 
others. 

 

Indicator I-C. Analysis 
Analyzes data from assessments, draws conclusions, and shares them appropriately. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Does not draw 
conclusions from student 
data beyond completing 
minimal requirements 
such as grading for report 
cards. 

Draws conclusions from 
a limited analysis of 
student data to inform 
student grading and 
promotion decisions. 

Draws appropriate 
conclusions from a 
thorough analysis of a 
wide range of 
assessment data to 
inform instructional 
decisions and improve 
student learning. 

Draws appropriate, 
actionable conclusions 
from a thorough analysis 
of a wide range of 
assessment data to 
inform short- and long-
term instructional 
decisions that improve 
learning for all students. 
Models this practice for 
others. 
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Rarely shares with 
colleagues conclusions 
about student progress 
and/or rarely seeks 
feedback. 

Only occasionally shares 
with colleagues 
conclusions about 
student progress and/or 
only occasionally seeks 
feedback from them 
about practices that will 
support improved 
student learning.  

Regularly shares with 
appropriate colleagues 
(e.g., general education, 
special education, and 
English learner staff) 
conclusions about 
student progress and 
seeks feedback from 
them about instructional 
or assessment practices 
that will support 
improved student 
learning. 

Proactively and regularly 
shares conclusions and 
insights about student 
progress with all 
appropriate colleagues. 
Seeks and applies 
feedback from them 
about instructional and 
assessment practices that 
will support improved 
student learning.  
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Provides little or no 
feedback to students 
about their performance 
except through grades or 
report of task completion, 
or provides inappropriate 
feedback that does not 
support students to 
improve their 
performance. 

Provides some feedback 
to students about 
performance beyond 
grades but rarely shares 
strategies or solicits 
feedback from students 
on how to improve their 
performance toward 
objectives. 

Based on assessment 
data, provides 
descriptive feedback to 
students, engages them 
in constructive 
conversation, and seeks 
feedback that focuses on 
how students can 
improve their 
performance. 

Establishes regular 
feedback loops with 
students that support 
constructive conversation 
about student 
performance, progress, 
and improvements based 
on assessment data. 
Models this practice for 
others. 

 

STANDARD II: Teaching All Students 

The teacher promotes the learning and growth of all students through instructional practices that establish high expectations, 

create a safe and effective classroom environment, and demonstrate cultural proficiency. 

Indicator II-A. Instruction 
Uses instructional practices that reflect high expectations regarding content and quality of effort and work; engage all 
students; and are personalized to accommodate diverse learning styles, needs, interests, and levels of readiness. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Establishes no or low 
expectations around 
quality of work and effort 
and/or offers few 
supports for students to 
produce quality work or 
effort.  

May state high 
expectations for quality 
and effort, but provides 
few exemplars and 
rubrics, limited guided 
practice, and/or few 
other supports to help 
students know what is 
expected of them; may 
establish inappropriately 
low expectations for 
quality and effort. 

Consistently defines high 
expectations for the 
quality of student work 
and the perseverance 
and effort required to 
produce it; often 
provides exemplars, 
rubrics, and guided 
practice.  

 

Consistently 
demonstrates high 
expectations for the 
quality of student work 
and the perseverance and 
effort required to produce 
it; supports students to 
set high expectations for 
themselves and for each 
other to produce high-
quality work. Models this 
practice for others. 
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Uses instructional 
practices that leave most 
students uninvolved 
and/or passive 
participants in the content 
of the lesson. 

Uses instructional 
practices that motivate 
and engage some 
students in the content 
of the lesson, but leave 
others uninvolved and/or 
passive participants. 

Consistently uses 
instructional practices 
that are likely to 
motivate and engage 
most students in the 
content of the lesson. 

Consistently uses 
instructional practices 
that motivate and engage 
all students in the content 
of the lesson and 
independent work. 
Models this practice for 
others. 
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Uses limited and/or 
inappropriate practices to 
accommodate 
differences. 

May use some 
appropriate inclusive 
practices to 
accommodate 
differences, but fails to 
address an adequate 
range of differences.  

Uses appropriate 
inclusive practices, such 
as tiered supports and 
scaffolded instruction, to 
accommodate 
differences in students’ 
learning needs, abilities, 
interests, and levels of 
readiness, including 
those of academically 
advanced students, 
students with disabilities, 
and English learners. 

Uses a variety of 
appropriate inclusive 
practices, such as tiered 
supports and scaffolded 
instruction, to address 
specific differences in 
individual students’ 
learning needs, abilities, 
interests, and levels of 
readiness, creating 
structured opportunities 
for each student to meet 
or exceed state 
standards/local 
curriculum and behavioral 
expectations. Models this 
practice for others. 

 

Indicator II-B. Learning Environment 
Creates and maintains a safe and collaborative learning environment that motivates students to take academic risks, challenge 
themselves, and claim ownership of their learning. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Maintains a physical 
environment that is 
unsafe or does not 
support student learning. 
Uses inappropriate or 
ineffective rituals, 
routines, and/or 
responses to reinforce 
positive behavior or 
respond to behaviors that 
interfere with students’ 
learning. 

May create and maintain 
a safe physical 
environment but 
inconsistently maintains 
rituals, routines, and 
responses needed to 
prevent and/or stop 
behaviors that interfere 
with all students’ 
learning. 

Uses rituals, routines, 
and appropriate 
responses that create 
and maintain a safe 
physical and intellectual 
environment where 
students take academic 
risks and most behaviors 
that interfere with 
learning are prevented.  

Uses rituals, routines, and 
proactive responses that 
create and maintain a safe 
physical and intellectual 
environment where 
students take academic 
risks and play an active 
role—individually and 
collectively—in 
preventing behaviors that 
interfere with learning. 
Models this practice for 
others. 
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teach relationship and 
communication skills or 
facilitate student work in 
groups, or such attempts 
are ineffective. 

Teaches some 
relationship and 
communication skills by 
providing some 
opportunities for 
students to work in 
groups and facilitating 
meaningful discourse. 

Develops students’ 
relationship and 
communication skills by 
providing opportunities 
for students to learn in 
groups with diverse 
peers and facilitating 
meaningful academic 
discourse.  

Develops and reinforces 
students’ relationship and 
communication skills by 
providing opportunities 
for students to learn in 
groups with diverse peers 
and facilitating 
meaningful academic 
discourse, such that 
students regularly seek 
out their peers as 
resources. Models this 
practice for others. 
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Directs all learning 
experiences, providing 
few, if any, opportunities 
for students to take 
academic risks or 
challenge themselves to 
learn. 

Creates some learning 
experiences that guide 
students to identify 
needs, ask for support, 
problem-solve, and 
challenge themselves to 
take academic risks.  

Regularly creates 
learning experiences that 
guide students to 
identify their strengths, 
interests, and needs; 
problem-solve; ask for 
support when 
appropriate; take 
academic risks; and 
challenge themselves to 
learn.  

Consistently supports all 
students to identify 
strengths, interests, and 
needs; set and pursue 
learning goals; ask for 
support when 
appropriate; take 
academic risks; problem-
solve; challenge 
themselves; and monitor 
their own progress. 
Models this practice for 
others. 

 

Indicator II-C. Student Learning 
Demonstrates expected impact on student learning based on multiple measures of student learning, growth, and 
achievement. For teachers who are responsible for direct instruction, these measures must include student progress on 
common assessments and, where available, statewide student growth measures. 

The model rubrics describe educator practice and provide clear criteria across four performance levels that focus on the 
educator’s actions and behaviors.  

The Student Learning Indicator is about the impact of those actions relative to student learning. Did students learn as much as 
educators set out to teach?  

For teachers, evidence of impact on student learning based on multiple measures of student learning, growth, and 
achievement must be taken into account by the evaluator when determining a performance rating for Standard II. Because 
evaluators are not required to make a rating determination for any individual Indicator, this allows them to consider evidence 
of impact alongside evidence of practice when determining a rating for Standard II. There are no associated elements or 
performance descriptors for the Student Learning Indicator.  

Evaluators and educators should identify the most appropriate assessments of student learning and anticipated 
student learning gains associated with those measures when developing the Educator Plan. 
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Indicator II-D. Cultural Proficiency 
Actively creates and maintains an environment in which students’ diverse backgrounds, identities, strengths, and challenges 
are respected. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Establishes an 
environment in which 
students demonstrate 
limited respect for 
individual differences, and 
fails to identify and/or 
responds in inappropriate 
ways when conflicts arise.  

Establishes an 
environment in which 
students generally 
demonstrate respect for 
individual differences; 
anticipates and responds 
appropriately to some 
conflicts or 
misunderstandings but 
ignores and/or minimizes 
others. 

Establishes an 
environment in which 
students demonstrate 
respect for and affirm 
their own (self-
awareness) and others’ 
(social awareness) 
differences related to 
background, identity, 
language, strengths, and 
challenges, and responds 
appropriately if/when 
conflicts or 
misunderstandings arise 
related to such 
differences.  

Establishes an 
environment in which 
students respect and 
affirm their own (self-
awareness) and others’ 
(social awareness) 
differences and are 
supported to share, 
explore, and initiate 
dialogue about 
differences and 
similarities related to 
background, identity, 
language, strengths, and 
challenges. Responds 
appropriately if/when 
conflicts or 
misunderstandings arise 
related to such 
differences. Models this 
practice for others. 

 

Indicator II-E. Expectations 
Plans and implements lessons that set clear and high expectations and also make knowledge accessible for all students. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Does not communicate 
specific academic and 
behavior expectations to 
students, and gives up on 
some students or 
communicates that some 
cannot master challenging 
material. 

Occasionally 
communicates 
expectations for student 
work, effort, and 
behavior in the 
classroom, but 
inconsistently enforces 
these expectations 
and/or does little to 
counteract student 
misconceptions about 
innate ability.  

Clearly communicates 
high standards for 
student work, effort, and 
behavior, and 
consistently reinforces 
the expectation that all 
students can meet these 
standards through 
effective effort, rather 
than innate ability. 

Effectively communicates 
high standards for student 
work, effort, and behavior 
such that students take 
ownership of meeting 
them; models and 
reinforces ways that 
students can master 
challenging material 
through effective effort, 
and successfully 
challenges 
misconceptions about 
innate ability. Models this 
practice for others. 
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Rarely adapts instruction, 
materials, and 
assessments to make 
challenging material 
accessible to all students. 

Occasionally adapts 
instruction, materials, 
and assessments to 
make challenging 
material accessible to all 
students. 

Consistently adapts 
instruction, materials, 
and assessments to 
make challenging 
material accessible to all 
students, including 
English learners and 
students with disabilities. 

Individually and with 
colleagues, consistently 
adapts instruction, 
materials, and 
assessments to make 
challenging material 
accessible to all students, 
including English learners 
and students with 
disabilities; models 
approaches that lead 
students to access 
knowledge on their own 
as well. Models this 
practice for others. 

 

STANDARD III: Family and Community Engagement 

The teacher promotes the learning and growth of all students through effective partnerships with families, caregivers, community 

members, and organizations. 

Indicator III-A. Engagement 
Welcomes and encourages every family to become active participants in the classroom and school community. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Does not welcome 
families to become 
participants in the 
classroom and school 
community or actively 
discourages their 
participation. 

Makes limited attempts 
to involve families in 
school and/or classroom 
activities, meetings, and 
planning. 

Uses a variety of 
culturally responsive 
practices and 
communication 
strategies to support 
every family to 
participate actively and 
appropriately in the 
classroom and/or school 
community. 

 

Engages all families using 
a variety of culturally 
responsive practices and 
communication strategies 
that result in increased 
and/or more meaningful 
participation in the 
classroom and/or school 
community. Models this 
practice for others. 

 

Indicator III-B. Collaboration 
Collaborates with families to create and implement strategies for supporting student learning and development both at home 
and at school. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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about learning or 
behavior expectations. 

Sends home only a list of 
classroom rules and the 
learning outline or 
syllabus for the year. 

Consistently provides 
families with clear, user-
friendly expectations for 
student learning and 
behavior.  

Successfully 
communicates to families 
student learning and 
behavior expectations 
and their purposes, such 
that they can be readily 
reinforced at home. 
Models this practice for 
others. 
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Rarely, if ever, 
communicates with 
families on ways to 
support children at home 
or at school. 

Sends home occasional 
suggestions on how 
families can support 
children at home or at 
school. 

Regularly updates 
families on curriculum 
throughout the year and 
suggests strategies for 
supporting learning at 
school and home, 
including appropriate 
adaptation for students 
with disabilities or 
limited English 
proficiency. 

Regularly updates families 
on curriculum throughout 
the year, and prompts 
most families to use one 
or more suggested 
strategies for supporting 
learning at school and 
home. Consistently seeks 
out feedback and 
evidence of impact. 
Models this practice for 
others. 

 

Indicator III-C. Communication 
Engages in regular, two-way, and culturally proficient communication with families about student learning and performance. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Communicates with or 
responds to families only 
through report cards, 
and/or communicates 
with families 
inappropriately or 
disrespectfully; makes no 
effort to understand 
different home languages, 
cultures, and values.  

Relies primarily on 
newsletters and other 
one-way media to 
communicate with 
families; usually 
responds promptly and 
respectfully to 
communications from 
families, but 
demonstrates 
inconsistent or little 
understanding of 
different home 
languages, cultures, and 
values. 

Regularly communicates 
with families about 
student learning and 
performance, and invites 
and responds promptly 
to communications from 
families while 
demonstrating 
understanding of and 
respect for different 
home languages, 
cultures, and values. 

Regularly uses a two-way 
system that supports 
frequent, proactive, and 
personalized 
communication with 
families about student 
learning and 
performance, while 
demonstrating 
understanding of and 
appreciation for different 
families’ home language, 
culture, and values. 
Models this practice for 
others. 
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STANDARD IV: Professional Culture 

The teacher promotes the learning and growth of all students through ethical, culturally proficient, skilled, and collaborative 

practice. 

Indicator IV-A. Reflection 
Demonstrates the capacity to reflect on and improve the educator’s own practice, using informal means as well as meetings 
with teams and work groups to gather information, analyze data, examine issues, set meaningful goals, and develop new 
approaches in order to improve teaching and learning. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Demonstrates limited 
reflection on practice 
and/or use of insights 
gained to improve 
practice.  

May reflect on the 
effectiveness of lessons/ 
units and interactions 
with students by oneself, 
but not with colleagues, 
and/or rarely uses 
insights to improve 
practice. 

Regularly reflects on the 
effectiveness of lessons, 
units, and interactions 
with students, both 
individually and with 
colleagues, and uses 
insights gained to 
improve practice and 
student learning. 

Regularly reflects on the 
effectiveness of lessons, 
units, and interactions 
with students, both 
individually and with 
colleagues; uses and 
shares back with 
colleagues insights gained 
to improve practice and 
student learning.  

IV
-A

-2
. 

G
o

al
 S

e
tt

in
g 

Generally, participates 
passively in the goal-
setting process and/or 
proposes goals that are 
vague or easy to reach.  

Proposes goals that are 
sometimes vague or easy 
to achieve and/or bases 
goals on a limited self-
assessment and analysis 
of student learning data. 

Proposes and monitors 
challenging, measurable 
professional practice and 
student learning goals 
that are based on 
thorough self-
assessment and analysis 
of student learning data. 

Individually and with 
colleagues proposes and 
monitors challenging, 
measurable goals that are 
based on thorough self-
assessment and analysis 
of student learning data, 
and that elevate educator 
practice as well as 
student learning.  Models 
this practice for others. 
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Indicator IV-B. Professional Growth 
Actively pursues professional development and learning opportunities to improve quality of practice or build the expertise and 
experience to assume different instructional and leadership roles. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Participates in few, if any, 
professional development 
and learning 
opportunities to improve 
practice and/or applies 
little new learning to 
practice. 

Participates only in 
required professional 
development activities 
and/or inconsistently or 
inappropriately applies 
new learning to improve 
practice.  

Consistently seeks out 
and applies, when 
appropriate, ideas for 
improving practice from 
supervisors, colleagues, 
professional 
development activities, 
and other resources to 
gain expertise and/or 
assume different 
instructional and 
leadership 
responsibilities. 

Consistently seeks out 
and applies, when 
appropriate, ideas for 
improving practice from 
supervisors, colleagues, 
professional development 
activities, and other 
resources in a way that 
builds expertise of self 
and other educators, and 
improves student 
learning; assumes 
different instructional and 
leadership 
responsibilities.  

 

Indicator IV-C. Collaboration 
Collaborates effectively with colleagues on a wide range of tasks. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Rarely and/or ineffectively 
collaborates with 
colleagues; conversations 
often lack focus on 
improving student 
learning.  

Does not consistently 
collaborate with 
colleagues in ways that 
support productive team 
effort.  

Consistently and 
effectively collaborates 
with colleagues on a 
wide range of tasks such 
as implementing 
standards-based units 
and well-structured 
lessons, examining 
student work, analyzing 
student performance, 
and planning appropriate 
interventions. 

Effectively leads peer 
collaboration in areas 
such as implementing 
standards-based units and 
well-structured lessons, 
examining student work, 
analyzing student 
performance, and 
planning appropriate 
intervention.  

 

Indicator IV-D. Decision-Making 
Becomes involved in schoolwide decision making, and takes an active role in school improvement planning. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Participates in planning 
and decision making at 
the school, department, 
and/or grade level only 
when asked and rarely 
contributes relevant ideas 
or expertise. 

May participate in 
planning and decision 
making at the school, 
department, and/or 
grade level but rarely 
contributes relevant 
ideas or expertise.  

Consistently contributes 
relevant ideas and 
expertise to planning and 
decision making at the 
school, department, 
and/or grade level.  

Consistently contributes 
relevant ideas and 
expertise to planning and 
decision making at the 
school, department, 
and/or grade level that 
are critical to school 
improvement efforts.  
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Indicator IV-E. Shared Responsibility 
Shares responsibility for the performance of all students within the school. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Rarely reinforces 
schoolwide behavior and 
learning expectations for 
all students and/or makes 
a limited contribution to 
their learning by rarely 
sharing responsibility for 
meeting their needs.  

Within and beyond the 
classroom, inconsistently 
reinforces schoolwide 
behavior and learning 
expectations for all 
students, and/or makes a 
limited contribution to 
their learning by 
inconsistently sharing 
responsibility for 
meeting their needs.  

Within and beyond the 
classroom, consistently 
reinforces schoolwide 
behavior and learning 
expectations for all 
students, and 
contributes to their 
learning by sharing 
responsibility for 
meeting their needs. 

Individually and with 
colleagues, develops 
strategies and actions that 
contribute to the learning 
and productive behavior 
of all students at the 
school, within and beyond 
the classroom.  

 

Indicator IV-F. Professional Responsibilities 
Is ethical and reliable, and meets routine responsibilities consistently. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Demonstrates poor 
professional judgment, 
fails to adhere to the 
school or district code of 
ethics, and/or discloses 
confidential student 
information 
inappropriately. 

Sometimes 
demonstrates 
questionable 
professional judgment or 
insufficient knowledge of 
the school or district’s 
existing code of ethics, 
and/or inadvertently 
shares confidential 
information. 

Demonstrates sound, 
professional judgment, 
adheres to the school or 
district’s existing code of 
ethics, and protects 
student confidentiality 
appropriately. 

Models sound, 
professional judgment, 
adheres to the school or 
district’s existing code of 
ethics, and protects 
student confidentiality 
appropriately.  
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Frequently fails to meet 
routine responsibilities, 
professional 
deadlines/assignments; 
and/or regularly fails to 
adhere to district 
attendance policies. 

Meets most routine 
responsibilities but 
occasionally misses 
professional 
deadlines/assignments; 
and/or inconsistently 
adheres to district 
attendance policies. 

Consistently fulfills all 
professional 
responsibilities; is 
punctual and reliable; 
and adheres to district 
attendance policies. 

Consistently fulfills all 
professional 
responsibilities to high 
standards. Models this 
practice for others, 
including students. 
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Rubrics – defined in the regulations as “scoring tool[s] that describe characteristics of practice or artifacts at 

different levels of performance” (603 CMR 35.02) – are a critical component of the Massachusetts educator 

evaluation framework and are required for every educator. Rubrics are designed to help educators and evaluators 

(1) develop a consistent, shared understanding of what proficient performance looks like in practice, (2) develop a 

common terminology and structure to organize evidence, and (3) make informed professional judgments about 

formative and summative performance ratings on each Standard and overall. This appendix contains the ESE 

Model “SISP” Rubric. 

 

Structure of the Specialized Instructional Support Personnel (SISP) Rubric 

 Standards: Standards are the broad categories of knowledge, skills, and 

performance of effective practice detailed in the regulations. There are four 

Standards for teachers: Curriculum, Planning, and Assessment; Teaching All 

Students; Family and Community Engagement; and Professional Culture. 

 Indicators: Indicators, also detailed in the regulations, describe specific 

knowledge, skills, and performance for each Standard. For example, there are 

three Indicators in Standard I of the SISP rubric: Curriculum and Planning; 

Assessment; and Analysis. 

 Elements: The elements are more specific descriptions of actions and behaviors 

related to each Indicator. The elements further break down the Indicators into more 

specific aspects of educator practice and provide an opportunity for evaluators to 

offer detailed feedback that serves as a roadmap for improvement.  

Descriptors: Performance descriptors are observable and measurable statements of educator actions and 

behaviors aligned to each element and serve as the basis for identifying the level of teaching or administrative 

performance in one of four categories: Unsatisfactory, Needs Improvement, Proficient, or Exemplary. 

 

Use of the Specialized Instructional Support Personnel (SISP) Rubric 

This rubric describes practice that is common across educators in professional support roles such 

as school counselors, school psychologists, school nurses, and others defined in the recognition 

clause of the appropriate collective bargaining agreement.  It is intended to be used throughout 

the 5 step evaluation cycle for educators who provide direct services such as education, therapy, 

counseling, assessment, and diagnosis to a caseload of students, as well as educators who may 

provide indirect support to students through consultation to and collaboration with teachers, 

administrators, and other colleagues.  

The roles and responsibilities of educators to whom this rubric will be applied will vary. ESE encourages educators 

and evaluators to use the rubric strategically by discussing and agreeing upon certain Indicators and Elements that 

should be high priorities according to that educator’s role and responsibilities as well as his/her professional 

practice and student learning needs. There are a variety of ways to emphasize these components throughout the 

evaluation cycle. For example, high priority Indicators and/or elements can be analyzed in greater depth during 

self-assessment, targeted during goal setting, a focus for more comprehensive evidence collection, or all of the 

above. However, the expectation is that by the end of the evaluation cycle, educators and evaluators have 

gathered and shared a reasonable amount of evidence on every Indicator to support a rating for each Standard. 

 

 

 

 

 

http://www.doe.mass.edu/lawsregs/603cmr35.html?section=02
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Standard I: 
Curriculum, Planning, 

and Assessment 

Standard II: 
Teaching All 

Students 

Standard III: 
Family and Community 

Engagement 

Standard IV: 
Professional Culture 

A. Curriculum and Planning 

Indicator 

1. Professional Knowledge 

2. Child and Adolescent 

Development 

3. Plan Development 

4. Well-Structured Lessons  

A. Instruction Indicator 

1. Quality of Effort and 

Work 

2. Student Engagement 

3. Meeting Diverse 

Needs 

A. Engagement Indicator 

1. Parent/Family 

Engagement 

A. Reflection Indicator 

1. Reflective Practice 

2. Goal Setting  

B. Assessment Indicator 

1. Variety of Assessment 

Methods 

2. Adjustments to Practice 

B. Learning Environment 

Indicator 

1. Safe Learning 

Environment 

2. Collaborative 

Learning 

Environment 

3. Student Motivation 

B. Collaboration Indicator 

1. Learning Expectations 

2. Student Support 

B. Professional Growth 

Indicator 

1. Professional Learning 

and Growth 

C. Analysis Indicator 

1. Analysis and Conclusions 

2. Sharing Conclusions With 

Colleagues 

3. Sharing Conclusions With 

Students and Families 

C. Cultural Proficiency 

Indicator 

1. Respects Differences 

2. Maintains Respectful 

Environment 

C. Communication Indicator 

1. Two-Way 

Communication 

2. Culturally Proficient 

Communication 

C. Collaboration Indicator 

1. Professional 

Collaboration 

2. Consultation 

 D. Expectations Indicator 

1. Clear Expectations 

2. High Expectations 

3. Access to Knowledge 

 D. Decision-Making Indicator 

1. Decision-making 

   E. Shared Responsibility 

Indicator 

1. Shared Responsibility 

   F. Professional 

Responsibilities Indicator 

1. Judgment 

2. Reliability and 

Responsibility 
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Standard I: Curriculum, Planning, and Assessment. promotes the learning and growth of all students by providing high-quality 

and coherent instruction, designing and administering authentic and meaningful student assessments, analyzing student 

performance and growth data, using this data to improve instruction, providing students with constructive feedback on an ongoing 

basis, and continuously refining learning objectives. 

 

Indicator I-A.  
Curriculum and Planning: Has strong knowledge specific to subject matter and/or professional responsibility, has a good grasp 
of child development and how students learn, and designs effective and rigorous plans for support consisting of well-
structured lessons with measurable outcomes. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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Demonstrates limited 
professional knowledge; 
relies heavily on outdated 
practices as opposed to 
current practices 
supported by research. 
Rarely engages students 
in academic, behavioral, 
and social/emotional 
learning experiences 
through the use of 
educational and/or clinical 
practices. 

Demonstrates factual 
knowledge of the 
professional content and 
delivery and sometimes 
applies it to engage 
students in academic, 
behavioral, and 
social/emotional learning 
experiences through the 
use of educational and/or 
clinical practices. 

Demonstrates sound 
knowledge and 
understanding of 
professional content 
and delivery by 
consistently engaging 
students in academic, 
behavioral, and 
social/emotional 
learning experiences 
through the use of 
educational and/or 
clinical practices that 
enable students to 
acquire knowledge and 
skills. 

Demonstrates mastery of 
professional content and 
its delivery by engaging all 
students in academic, 
behavioral, and 
social/emotional learning 
experiences, through the 
use of educational and/or 
clinical practices, that 
enable students to 
synthesize knowledge and 
skills. Is able to model this 
element. 
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Demonstrates little or no 
knowledge of child and 
adolescent development; 
typically develops one 
learning experience, 
and/or type of support or 
assistance for all students 
that does not adequately 
address intended 
outcomes. 

Demonstrates general 
knowledge of child and 
adolescent development 
but does not apply this 
knowledge when 
providing differentiated 
learning experiences, 
support, and/or 
assistance that would 
enable all students—as 
opposed to just some—
to move toward meeting 
intended outcomes.  

Demonstrates 
knowledge of students’ 
developmental levels 
and the different ways 
these students learn or 
behave by providing 
differentiated learning 
experiences, support, 
and/or assistance that 
enable all students to 
progress toward 
meeting intended 
outcomes. 

Demonstrates expert 
knowledge of the 
developmental levels of 
individual students and 
students in the grade or 
subject more generally 
and uses this knowledge 
to differentiate and 
expand learning 
experiences, supports, 
and/or types of 
assistance, enabling all 
students to make 
significant progress 
toward meeting stated 
outcomes. Is able to 
model this element. 
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Develops or contributes to 
the development of plans 
that are not timely and/or 
not tailored to the needs 
of individual students; or, 
plans do not include 
appropriate supports or 
measurable outcomes 
that would enable 
students to meet the goals 
and objectives of the plan. 

 

Develops or contributes 
to the timely 
development of plans 
that respond to some but 
not all relevant individual 
student needs, and/or 
plans that lack sufficient 
measurable outcomes or 
supports that enable 
students to meet all 
goals and objectives of 
the plan. 

Develops or 
contributes to the 
timely development of 
well-structured plans 
with measurable 
outcomes that respond 
to all relevant 
individual student 
needs, and include 
supports that enable 
students to meet the 
goals or objectives of 
the plan.  

Develops or contributes to 
the timely development of 
comprehensive, well-
structured plans with 
measurable outcomes 
that respond to all 
relevant individual student 
needs, are coordinated 
with other plans relevant 
to those students, and 
include supports that 
enable students to meet 
all goals or objectives of 
the plan. Is able to model 
this element.  
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Develops lessons (which 
may include individual and 
group activities or 
sessions) with 
inappropriate student 
engagement strategies, 
pacing, sequence, 
activities, materials, 
resources, and/or 
grouping. 

Develops lessons (which 
may include individual 
and group activities or 
sessions) with only some 
elements of appropriate 
student engagement 
strategies, pacing, 
sequence, activities, 
materials, resources, and 
grouping. 

Develops well-
structured lessons 
(which may include 
individual and group 
activities or sessions) 
with challenging, 
measurable objectives 
and appropriate 
student engagement 
strategies, pacing, 
sequence, activities, 
materials, resources, 
technologies, and 
grouping. 

Develops well-structured 
and highly engaging 
lessons (which may 
include individual and 
group activities and 
sessions) with 
challenging, measurable 
objectives and appropriate 
student engagement 
strategies, pacing, 
sequence, activities, 
materials, resources, 
technologies, and 
grouping to attend to 
every student’s needs. Is 
able to model this 
element. 

 

Indicator I-B.  
Assessment: Uses a variety of informal and formal methods of assessments to measure student learning, growth, and 
understanding to develop differentiated and enhanced learning experiences and improve future instruction  
 Unsatisfactory Needs Improvement Proficient Exemplary 
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 Administers assessments 

and/or collects only the 
data required by the 
school and/or measures 
only point-in-time student 
achievement or 
development.  

May design and 
administer assessments 
and/or collect some data 
to measure student 
learning, growth, or 
development, but uses a 
limited range of methods.  

Designs and 
administers 
assessments and/or 
collects data to 
measure student 
learning, growth, 
and/or development 
through a variety of 
methods, including 
informal and formal 
assessments and 
common interim 
assessments where 
applicable.  

Uses an integrated, 
comprehensive 
assessment system, 
including informal and 
formal assessment 
methods and common 
interim assessments 
where applicable, to 
measure student learning, 
growth, and development. 
Is able to model this 
element. 
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Makes few adjustments to 
practice by identifying 
and/or implementing 
appropriate differentiated 
interventions, supports, 
and programs based on 
formal and informal 
assessments.  

May organize and 
analyze some 
assessment results but 
only occasionally adjusts 
practice and identifies 
and/or implements 
appropriate differentiated 
interventions, supports, 
and programs for 
students.  

Organizes and analyzes 
results from a variety of 
assessments to 
determine progress 
toward intended 
outcomes and uses 
these findings to adjust 
practice and identify 
and/or implement 
appropriate 
differentiated 
interventions, 
supports, and 
programs for students. 

Organizes and analyzes 
results from a 
comprehensive system of 
assessments to determine 
progress toward intended 
outcomes and frequently 
uses these findings to 
adjust practice and 
identify and/or implement 
appropriate differentiated 
interventions, supports, or 
programs for individuals 
and groups of students 
and appropriate 
modifications of plans. Is 
able to model this 
element. 

 

Indicator I-C. Analysis:  
Analyzes data from assessments, draws conclusions, and shares them appropriately. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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 Does not analyze data 

and/or draw conclusions 
from data beyond 
completing minimal 
requirements.   

Draws conclusions from 
a limited analysis of data 
to inform student 
learning, growth, and 
development.  

Individually and with 
colleagues, draws 
appropriate 
conclusions about 
programs, plans, and 
practices from a 
thorough analysis of a 
wide range of data to 
improve student 
learning, growth, and 
development. 

Individually and with 
colleagues, draws 
appropriate, actionable 
conclusions about 
programs, plans, and 
practices from a thorough 
analysis of a wide range 
of data that improve short- 
and long-term planning 
decisions. Is able to 
model this element. 
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Rarely shares with 
colleagues conclusions 
about student progress 
and/or rarely seeks 
feedback from them about 
practices that will support 
improved student learning 
and/or development. 

Only occasionally shares 
with colleagues 
conclusions about 
student progress and/or 
seeks feedback from 
them about practices that 
will support improved 
student learning and/or 
development. 

Regularly shares with 
appropriate colleagues 
(e.g., classroom 
teachers, 
administrators, and 
professional support 
personnel) conclusions 
about student progress 
and seeks feedback 
from them about 
practices that will 
support improved 
student learning and/or 
development. 

Establishes and 
implements a schedule 
and plan for regularly 
sharing with all 
appropriate colleagues 
(e.g., classroom teachers, 
administrators, and 
professional support 
personnel) conclusions 
and insights about student 
progress. Seeks and 
applies feedback from 
them about practices that 
will support improved 
student learning and/or 
development. Is able to 
model this element. 
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Provides little or no 
feedback on student 
growth or progress except 
through minimally 
required reporting or 
provides inappropriate 
feedback that does not 
support students to grow 
and improve. 

Provides some feedback 
about student growth or 
progress beyond 
required reports but 
rarely shares strategies 
for students to grow and 
improve. 

Based on assessment 
results and/or other 
data, provides 
descriptive feedback 
and engages students 
and families in 
constructive 
conversation that 
focuses on student 
growth and 
improvement. 

Establishes early, 
constructive feedback 
loops with students and 
families that create a 
dialogue about student 
growth, progress, and 
improvement. Is able to 
model this element. 

 

Standard II: Teaching All Students. Promotes the learning and growth of all students through instructional practices that 

establish high expectations, create a safe and effective classroom environment, and demonstrate cultural proficiency. 

 
Indicator II-A. Instruction:  
Uses instructional and clinical practices that reflect high expectations regarding content and quality of effort and work; engage 
all students; and are personalized to accommodate diverse learning styles, needs, interests, and levels of readiness. 
 Unsatisfactory Needs Improvement Proficient Exemplary 
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 Establishes no or low 

expectations for student 
work and behavior and/or 
offers few supports to help 
students know what is 
expected of them.  

May state high 
expectations for student 
work and behavior, but 
provides few exemplars 
and rubrics, or limited 
guided practice, and/or 
few other supports to 
help students know what 
is expected of them. 

Consistently defines 
high expectations for 
student work and 
behavior, and the 
perseverance and effort 
required to produce it; 
often provides 
exemplars, rubrics, or 
guided practice, and/or 
models appropriate 
behaviors. 

Consistently defines high 
expectations for student 
work and behavior and 
effectively supports 
students to set high 
expectations for each 
other to persevere and 
produce high-quality work. 
Is able to model this 
element. 
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Uses instructional and/or 
clinical practices that 
leave most students 
uninvolved and/or 
passive.  

Uses instructional and/or 
clinical practices that 
motivate and engage 
some students but leave 
others uninvolved and/or 
passive.  

Consistently uses 
instructional and 
clinical practices that 
are likely to motivate 
and engage most 
students during the 
lesson, activity, or 
session.  

  

Consistently uses 
instructional and clinical 
practices that typically 
motivate and engage 
most students during the 
lesson, activity, or 
session, and during 
independent work. Is able 
to model this element. 
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Uses limited and/or 
inappropriate practices 
and/or supports to 
accommodate differences. 

May use some 
appropriate practices 
and/or supports to 
accommodate 
differences, but fails to 
address an adequate 
range of differences.  

Uses appropriate 
practices, including 
tiered instruction, 
scaffolds, and other 
supports, to 
accommodate 
differences in learning 
styles, needs, interests, 
and levels of readiness, 
including those of 
students with 
disabilities and English 
learners. 

Uses a varied repertoire 
of practices and/or 
supports to create 
structured opportunities 
for each student to meet 
or exceed expectations for 
growth and development. 
Is able to model this 
element. 

 

 

 

 



55 
 

Indicator II-B.  
Learning Environment: Creates and maintains a safe and collaborative learning environment that motivates students to take 
academic risks, challenge themselves, and claim ownership of their learning. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

II
-B

-1
. 

S
a

fe
 L

e
a

rn
in

g
 E

n
v
ir

o
n

m
e

n
t 

Maintains a physical 
environment that is unsafe 
or does not support 
student learning. Uses 
inappropriate or 
ineffective rituals, 
routines, and/or 
responses to reinforce 
positive behavior or 
respond to behaviors that 
interfere with students’ 
learning. 

May create and maintain 
a safe physical 
environment but 
inconsistently maintains 
rituals, routines, and 
responses needed to 
prevent and/or stop 
behaviors that interfere 
with all students’ 
learning. 

Uses rituals, routines, 
and appropriate 
responses that create 
and maintain a safe 
physical and 
intellectual 
environment where 
students take academic 
risks and most 
behaviors that interfere 
with learning are 
prevented.  

Uses rituals, routines, and 
proactive responses that 
create and maintain a 
safe physical and 
intellectual environment 
where students take 
academic risks and play 
an active role—
individually and 
collectively—in preventing 
behaviors that interfere 
with learning. Is able to 
model this element. 

II
-B

-2
. 

C
o
lla

b
o

ra
ti
v
e

 

L
e

a
rn

in
g

 

E
n

v
ir

o
n

m
e
n

t 

 

Makes little effort to teach 
interpersonal, group, and 
communication skills or 
facilitate student work in 
groups, or such attempts 
are ineffective. 

Teaches some 
interpersonal, group, and 
communication skills and 
provides some 
opportunities for students 
to work in groups. 

Develops students’ 
interpersonal, group, 
and communication 
skills and provides 
opportunities for 
students to learn in 
groups with diverse 
peers.  

Teaches and reinforces 
interpersonal, group, and 
communication skills so 
that students seek out 
their peers as resources. 
Is able to model this 
practice. 

II
-B

-3
. 

S
tu

d
e

n
t 
M

o
ti
v
a

ti
o
n
 

 

Directs all learning 
experiences, providing 
few, if any, opportunities 
for students to take risks 
or challenge themselves. 

Creates some learning 
experiences that guide 
students to identify 
needs, ask for support, 
and challenge 
themselves to take risks.  

Consistently creates 
learning experiences 
that guide students to 
identify their strengths, 
interests, and needs; 
ask for support when 
appropriate; take risks; 
and challenge 
themselves to succeed.  

Consistently supports 
students to identify their 
strengths, interests, and 
needs; ask for support; 
take risks; challenge 
themselves; set learning 
goals; and monitor their 
own progress. Is able to 
model this element. 

 

Indicator II-C.  
Cultural Proficiency: Actively creates and maintains an environment in which students’ diverse backgrounds, identities, 
strengths, and challenges are respected. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

II
-C

-1
. 

R
e
s
p

e
c
ts
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n

c
e
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Establishes an 
environment in which 
students demonstrate 
limited respect for 
individual differences.  

Establishes an 
environment in which 
students generally 
demonstrate respect for 
individual differences. 

Consistently uses 
strategies and 
practices that are likely 
to enable students to 
demonstrate respect 
for and affirm their own 
and others’ differences 
related to background, 
identity, language, 
strengths, and 
challenges.  

Establishes an 
environment in which 
students respect and 
affirm their own and 
others’ differences and 
are supported to share 
and explore differences 
and similarities related to 
background, identity, 
language, strengths, and 
challenges. Is able to 
model this element. 
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II
-C

-2
. 

M
a

in
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s
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e
s
p

e
c
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u
l 

E
n

v
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o
n

m
e
n

t 
Minimizes or ignores 
conflicts and/or responds 
in inappropriate ways. 

Anticipates and responds 
appropriately to some 
conflicts or 
misunderstandings but 
ignores and/or minimizes 
others. 

Anticipates and 
responds appropriately 
to conflicts or 
misunderstandings 
arising from 
differences in 
backgrounds, 
languages, and 
identities. 

Anticipates and responds 
appropriately to conflicts 
or misunderstandings 
arising from differences in 
backgrounds, languages, 
and identities in ways that 
lead students to be able to 
do the same 
independently. Is able to 
model this element. 

 

Indicator II-D.  
Expectations: Plans and implements lessons and/or supports that set clear and high expectations and also make knowledge, 
information, and/or supports accessible for all students. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

II
-D

-1
. 

C
le

a
r 

E
x
p

e
c
ta

ti
o

n
s
 

Does not make specific 
standards for student 
work, effort, interactions, 
and behavior clear to 
students. 

May communicate 
specific standards for 
student work, effort, 
interactions, and 
behavior, but 
inconsistently or 
ineffectively enforces 
them. 

Clearly communicates 
and consistently 
enforces specific 
standards for student 
work, effort, and 
behavior. 

Clearly communicates 
and consistently enforces 
specific standards for 
student work, effort, 
interactions, and behavior 
so that most students are 
able to describe them and 
take ownership of meeting 
them. Is able to model this 
element. 

II
-D

-2
. 

H
ig

h
 E

x
p

e
c
ta

ti
o

n
s
 

Gives up on some 
students or communicates 
that some cannot 
accomplish challenging 
goals. . 

May tell students that a 
goal is challenging and 
that they need to work 
hard but does not model 
ways students can 
accomplish the goal 
through effective effort. .  

Effectively models and 
reinforces ways that 
students can set and 
accomplish challenging 
goals through effective 
effort, rather than 
having to depend on 
innate ability. 

Effectively models and 
reinforces ways that 
students can consistently 
accomplish challenging 
goals through effective 
effort. Successfully 
challenges students’ 
misconceptions about 
innate ability. Is able to 
model this element. 

II
-D

-3
. 

A
c
c
e
s
s
 t
o

 K
n
o

w
le

d
g

e
 

Rarely adapts instruction, 
services, plans, 
communication, and/or 
assessments to make 
curriculum/supports 
accessible to all students 
for whom the educator 
has responsibility. 

Occasionally adapts 
instruction, services, 
plans, communication, 
and/or assessments to 
make 
curriculum/supports 
accessible to all students 
for whom the educator 
has responsibility. 

Consistently adapts 
instruction, services, 
plans, communication, 
and/or assessments to 
make curriculum/ 
supports accessible to 
all students for whom 
the educator has 
responsibility, 
including English 
learners and students 
with disabilities. 

Individually and with 
colleagues, consistently 
adapts instruction, 
services, plans, 
communication, and/or 
assessments to make 
curriculum/supports 
accessible to all students 
for whom the educator 
has responsibility, 
including English learners 
and students with 
disabilities. Is able to 
model this element. 
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Standard III: Family and Community Engagement. Promotes the learning and growth of all students through effective 

partnerships with families, caregivers, community members, and organizations. 

 
Indicator III-A.  
Engagement: Welcomes and encourages every family to become active participants in the classroom and school community. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

II
I-

A
-1

. 

P
a
re

n
t/
F

a
m

ily
 

E
n
g

a
g
e

m
e
n

t 

Does not welcome 
families to become 
participants in the 
classroom and school 
community or actively 
discourages their 
participation. 

Makes limited 
attempts to involve 
families in school 
and/or classroom 
activities, meetings, 
and planning. 

Uses a variety of 
strategies to support 
families to 
participate actively 
and appropriately in 
the classroom and 
school community. 

 

Successfully engages 
most families and 
sustains their active 
and appropriate 
participation in the 
classroom and school 
community. Is able to 
model this element. 

 
Indicator III-B.  
Collaboration: Collaborates with families to create and implement strategies for supporting student learning and development 
both at home and at school. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

II
I-

B
-1

. 

L
e

a
rn

in
g

 

E
x
p

e
c
ta

ti
o

n
s
 Does not inform parents 

about learning, behavior, 
and/or wellness 
expectations. 

Sends home only a list of 
rules/expectations and 
an outline of the student 
learning, behavior, or 
wellness plan for the 
year. 

Consistently provides 
parents with clear, 
user-friendly 
expectations for 
student learning, 
behavior, and/or 
wellness.  

Successfully conveys to 
most parents clear, user-
friendly student learning, 
behavior, and wellness 
expectations. Is able to 
model this element. 

II
I-

B
-2

. 

S
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d
e

n
t 
S

u
p

p
o
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Rarely, if ever, 
communicates with 
parents on ways to 
support learning and 
development at home or 
at school. 

Sends home occasional 
suggestions on how 
parents can support 
learning and 
development at home or 
at school. 

Regularly 
communicates with 
parents to create, 
share, and/or identify 
strategies for 
supporting learning 
and development at 
school and home. 

Regularly communicates 
with parents to share 
and/or identify strategies 
for supporting learning 
and development at 
school and home, 
successfully encourages 
most families to use at 
least one of these 
strategies, and seeks out 
evidence of their impact. 
Is able to model this 
element. 
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Indicator III-C.  
Communication: Engages in regular, two-way, and culturally proficient communication with families about student learning, 
behavior and wellness. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

II
I-
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w

o
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a
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C
o

m
m

u
n
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a
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o

n
 

Rarely communicates with 
families except through 
required reports; rarely 
solicits or responds 
promptly to 
communications from 
families. 

Relies primarily on 
sharing general 
information and 
announcements with 
families through one-way 
media and usually 
responds promptly to 
communications from 
families. 

Regularly uses two-way 
communication with 
families about student 
learning, behavior, and 
wellness; responds 
promptly and carefully 
to communications 
from families. 

Regularly uses a two-way 
system that supports 
frequent, proactive, and 
personalized 
communication with 
families about individual 
student learning, 
behavior, and wellness. Is 
able to model this 
element. 

II
I-

C
-2

. 

C
u
lt
u
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lly
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c
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n
t 
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o
m

m
u
n
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a

ti
o
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Makes few attempts to 
respond to different family 
cultural norms and/or 
responds inappropriately 
or disrespectfully. 

May communicate 
respectfully and make 
efforts to take into 
account different families’ 
home language, culture, 
and values, but does so 
inconsistently or does not 
demonstrate 
understanding and 
sensitivity to the 
differences.  

Always communicates 
respectfully with 
families and 
demonstrates 
understanding of and 
sensitivity to different 
families’ home 
language, culture, and 
values. 

Always communicates 
respectfully with families 
and demonstrates 
understanding and 
appreciation of different 
families’ home language, 
culture, and values. Is 
able to model this 
element. 

 

Standard IV: Professional Culture. Promotes the learning and growth of all students through ethical, culturally proficient, 

skilled, and collaborative practice. 

 
Indicator IV-A.  
Reflection: Demonstrates the capacity to reflect on and improve the educator’s own practice, using informal means as well as 
meetings with teams and work groups to gather information, analyze data, examine issues, set meaningful goals, and develop 
new approaches in order to improve teaching and learning. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

IV
-A

-1
. 

R
e
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e

c
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v
e
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c
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c
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Demonstrates limited 
reflection on practice 
and/or use of insights 
gained to improve 
practice. 

May reflect on the 
effectiveness of 
instruction, supports, and 
interactions with students 
but not with colleagues 
and/or rarely uses 
insights gained to 
improve practice.  

Regularly reflects on 
the effectiveness of 
instruction, supports, 
and interactions with 
students, both 
individually and with 
colleagues, and uses 
insights gained to 
improve practice and 
student outcomes. 

Regularly reflects on the 
effectiveness of 
instruction, supports, and 
interactions with students, 
both individually and with 
colleagues; and uses and 
shares with colleagues 
insights gained to improve 
practice and student 
outcomes. Is able to 
model this element. 

IV
-A

-2
. 

G
o

a
l 
S

e
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Participates passively in 
the goal-setting process 
and/or proposes goals 
that are vague or easy to 
reach.  

Proposes one goal that is 
vague or easy to achieve 
and/or bases goals on a 
limited self-assessment 
and analysis of student 
data. 

Proposes challenging, 
measurable 
professional practice, 
team, and student 
learning goals that are 
based on thorough 
self-assessment and 
analysis of student 
data. 

Individually and with 
colleagues builds capacity 
to propose and monitor 
challenging, measurable 
goals based on thorough 
self-assessment and 
analysis of student data. 
Is able to model this 
element. 
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Indicator IV-B.  
Professional Growth: Actively pursues professional development and learning opportunities to improve quality of practice or 
build the expertise and experience to assume different instructional leadership roles. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

IV
-B

-1
. 
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n
a
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n
d
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w

th
 Participates in few, if any, 

professional development 
and learning opportunities 
to improve practice and/or 
applies little new learning 
to practice. 

Participates only in 
required professional 
development and 
learning activities and/or 
inconsistently or 
inappropriately applies 
new learning to improve 
practice.  

Consistently seeks out 
and applies, when 
appropriate, ideas for 
improving practice 
from supervisors, 
colleagues, 
professional 
development activities, 
and other resources to 
gain expertise and/or 
assume different 
instruction and 
leadership 
responsibilities. 

Consistently seeks out 
professional development 
and learning opportunities 
that improve practice and 
build expertise of self and 
other educators in 
instruction, academic 
support, and leadership. 
Is able to model this 
element. 

 

Indicator IV-C.  
Collaboration: Collaborates effectively with colleagues on a wide range of tasks. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

IV
-C
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. 
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n
a

l 
C

o
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b
o
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o
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Rarely and/or ineffectively 
collaborates with 
colleagues; conversations 
often lack focus on 
student performance 
and/or development.  

Does not consistently 
collaborate with 
colleagues in ways that 
support productive team 
effort.  

Consistently and 
effectively collaborates 
with colleagues 
through shared 
planning and/or 
informal conversation 
in such work as: 
analyzing student 
performance and 
development and 
planning appropriate 
interventions at the 
classroom or school 
level. 

Facilitates effective 
collaboration among 
colleagues through 
shared planning and/or 
informal conversation in 
such work as analyzing 
student performance and 
development and planning 
appropriate, 
comprehensive 
interventions at the 
classroom and school 
level. Is able to model this 
element. 

IV
-C

-2
. 

C
o
n

s
u
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a
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o

n
 

Regularly provides 
inappropriate advice; does 
not provide advice and 
expertise to general 
education teachers or 
other colleagues unless 
prompted to do so; and/or 
fails to offer advice when 
appropriate. 

Provides advice and 
expertise to support 
general education 
teachers and other 
colleagues to create 
appropriate and effective 
academic, behavioral, 
and social/emotional 
learning experiences for 
only some students for 
whom responsibility is 
shared, or sometimes 
provides advice that is 
inappropriate or poorly 
customized.  

Regularly provides 
appropriate advice and 
expertise that is 
customized to support 
general education 
teachers and other 
colleagues to create 
appropriate and 
effective academic, 
behavioral, and 
social/emotional 
learning experiences 
for students for whom 
responsibility is 
shared.  

Utilizes a variety of means 
to regularly provide advice 
and expertise that is 
customized to support 
general education 
teachers and other 
colleagues to successfully 
create appropriate and 
effective academic, 
behavioral, and 
social/emotional learning 
experiences for students. 
Is able to model this 
element.  
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Indicator IV-D.  
Decision-Making: Becomes involved in schoolwide decision making, and takes an active role in school improvement planning. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

IV
-D

-1
. 

D
e

c
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n

-M
a
k
in
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Participates in planning 
and decision making at 
the school, department, 
and/or grade level only 
when asked and rarely 
contributes relevant ideas 
or expertise. 

May participate in 
planning and decision 
making at the school, 
department, and/or grade 
level but rarely 
contributes relevant 
ideas or expertise.  

Consistently 
contributes relevant 
ideas and expertise to 
planning and decision 
making at the school, 
department, and/or 
grade level.  

In planning and decision-
making at the school, 
department, and/or grade 
level, consistently 
contributes ideas and 
expertise that are critical 
to school improvement 
efforts. Is able to model 
this element. 

 

Indicator IV-E.  
Shared Responsibility: Shares responsibility for the performance of all students within the school. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

IV
-E

-1
. 

S
h

a
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d
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e
s
p

o
n

s
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ili
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Rarely reinforces 
schoolwide behavior and 
learning expectations for 
all students and/or makes 
a limited contribution to 
their learning by rarely 
sharing responsibility for 
meeting their needs.  

Within and beyond the 
classroom, inconsistently 
reinforces schoolwide 
behavior and learning 
expectations for all 
students, and/or makes a 
limited contribution to 
their learning by 
inconsistently sharing 
responsibility for meeting 
their needs.  

Within and beyond the 
classroom, 
consistently reinforces 
school-wide behavior 
and learning 
expectations for all 
students, and 
contributes to their 
learning by sharing 
responsibility for 
meeting their needs. 

Individually and with 
colleagues, develops 
strategies and actions that 
contribute to the learning 
and productive behavior 
of all students at the 
school. Is able to model 
this element.  

 

Indicator IV-F.  
Professional Responsibilities: Is ethical and reliable, and meets routine responsibilities consistently. 
 Unsatisfactory Needs Improvement Proficient Exemplary 

IV
-F

-1
. 

J
u

d
g
m

e
n
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Demonstrates poor 
judgment and/or discloses 
confidential student 
information 
inappropriately. 

Sometimes 
demonstrates 
questionable judgment 
and/or inadvertently 
shares confidential 
information. 

Demonstrates sound 
judgment reflecting 
integrity, honesty, 
fairness, and 
trustworthiness and 
protects student 
confidentiality 
appropriately. 

Demonstrates sound 
judgment and acts 
appropriately to protect 
student confidentiality, 
rights and safety. Is able 
to model this element. 

IV
-F

-2
. 

R
e
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b
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R
e
s
p

o
n
s
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Frequently misses or is 
late to assignments, 
makes errors in records, 
and/or misses paperwork 
deadlines; frequently late 
or absent. 

Occasionally misses or is 
late to assignments, 
completes work late, 
and/or makes errors in 
records. 

Consistently fulfills 
professional 
responsibilities; is 
consistently punctual 
and reliable with 
paperwork, duties, and 
assignments; and is 
rarely late or absent 
from school. 

Consistently fulfills all 
professional 
responsibilities to high 
standards. Is able to 
model this element. 
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Wilmington Public Schools 

District Plan Overview 2019-22 
 

Mission 
 

The mission of the Wilmington Public Schools is to educate and develop students 

academically, socially, and emotionally to be active, civic-minded contributors to our 

global society.  
 

Vision 
  

Community—Inclusivity—Respect—Collaboration—Learning—Engagement  

 

The Wilmington Public Schools, in conjunction with the community, provides an inclusive, 

respectful, and collaborative learning environment where all stakeholders are engaged in 

the development of the whole child. 
 

Core Values: The Wildcat CIRCLE of Values 
 

 

 

 

 

 

 

 

 

 

 

 

 

Theory of Action 
 

If we… 

 Promote academic success for all learners by providing innovative, student-centered 

instruction, 

 Foster the well-being of each child,  

 Promote an inclusive, collaborative school and community culture, and 

 Improve our schools’ facilities and technology to provide safe, secure, and flexible 

learning environments for all, 

 

Then we will… 

Community 

Respect 
Learning 

Engagement Inclusivity 

Collaboration 
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 Develop students academically, socially, and emotionally to be active, civic-minded 

contributors to our global society. 

  

Strategic Objectives  
1. STUDENT 

LEARNING: 

2. SOCIAL AND 

EMOTIONAL 

LEARNING: 

3. CULTURE OF 

INCLUSION: 

 

4. LEARNING 

ENVIRONMENTS: 

Deliver innovative, 

student-centered 

instruction to promote 

academic success for all 

learners 
  

Foster the well-being of 

each child to achieve 

social, emotional, and 

academic success 

 

Promote and inclusive, 

collaborative school and 

community culture that 

embraces diversity 

including race, religion, 

socioeconomic status, 

ability, gender, sexual 

orientation and the 

physical, emotional and 

learning needs of all 

students to provide an 

equitable educational 

experience. 
 

Improve upon our 

schools’ facilities and 

technology to provide 

safe, secure, and flexible 

learning environments 

for all students to 

maximize their potential 

Strategic Initiatives 
1.1 - CURRICULUM 

ALIGNMENT: 

Align curriculum 

vertically and 

horizontally to relevant / 

adopted standards, 

allowing for the 

opportunity to build 

interdisciplinary 

connections 

2.1 - PROFESSIONAL 

DEVELOPMENT: 

Offer professional 

development that 

provides staff resources 

to strengthen their 

ability to meet the 

social-emotional needs 

of students 

3.1 - LEARNING 

ENVIRONMENT: 

Foster an inclusive 

learning environment 

and culture of respect in 

all classrooms, 

cultivating respect for 

diverse ideas and 

viewpoints 

4.1 - TECHNOLOGY 

INTEGRATION:  

Incorporate technology 

that is forward thinking, 

adaptive, and responsive 

to students and staff  

 

1.2 - TIERED 

SUPPORT SYSTEMS: 

Ensure that the district 

has a system of 

interventions that 

support all levels of 

student need (academic, 

non-academic, etc.)   

2.2 - SOCIAL-

EMOTIONAL 

LEARNING 

INTEGRATION: 

Implement a district-

wide social-emotional 

learning (SEL) 

approach, PreK-12, that 

is incorporated into all 

areas of curriculum 

3.2 - BUILDING 

RELATIONSHIPS: 

Enhance school and 

community relationships 

by increasing 

communication and 

collaboration     

4.2 - INNOVATIVE 

LEARNING 

ENVIRONMENTS: 

Re-structure physical 

buildings and network 

infrastructure district 

wide to promote 

cooperative learning 

environments and 

incorporate flexible 

learning configurations 
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1.3 - ASSESSMENT 

AND DATA: 

Develop a philosophy, 

expectations, and 

reflective practices 

around both student-

centered instruction and 

assessment that values 

data to show student 

growth 

 

2.3 - STUDENT 

ENGAGEMENT: 

Develop a systematic 

approach to engage 

students through 

enrichment and 

extra/co-curricular 

activities 

3.3 - HOME 

PARTNERSHIPS: 
Engage families in 

multiple and meaningful 

ways to bridge home and 

school partnerships 

4.3 - SCHOOL 

FACILITIES: Improve 

buildings to be 

physically healthy and 

compliant, 

environmentally 

conscious, and 

accessible 

1.4 - PROFESSIONAL 

DEVELOPMENT:  

Create a multi-year plan 

for meaningful and 

focused professional 

development that 

supports the district’s 

strategic objectives 

2.4 - STUDENT 

TRANSITIONS: 

Establish practices and 

protocols to ease 

transitions between 

grades and schools and 

ensure continued social, 

emotional, and 

academic success 

3.4 - BUILDING 

PARTNERSHIPS: 

Expand our network of 

community partnerships   

4.4 - TECHNOLOGY 

COORDINATION:  

Integrate well designed 

hardware, software, and 

technology around a 

professional 

development plan to 

fully implement 

initiatives, including 

one-to-one across all 

stakeholders (see 1.5) 

 

1.5 - TECHNOLOGY 

INTEGRATION:  

Ensure that our 

technology integration is 

strategically developed 

to support learning in the 

classroom (see 4.4) 

2.5 - SCHOOL START 

TIMES: 

Explore changing 

school start times as a 

means to support 

student health and well-

being 

 

     
    
   

  
   

1.6 - PROGRAM 

EFFECTIVENESS: 

Conduct Student Services 

Program Review and 

implement an action plan 

to strengthen student 

learning 

 

  

  

1.7 - PreK-12 

EXPERIENCE: 
Review/revise the current 

PreK-12 educational 

experience and establish 

district-wide 

expectations 
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